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ABSTRACT

The Covid-19 pandemic had a great impact on individuals of all walks of life in the
aspect of psychosocial functioning particularly those from a B40 background as
well as students. The main objective of this study was to evaluate the effectiveness
of a psycho socio-spiritual educational support group using the Bandura’s Theory
of Self-Efficacy approach on the levels of internal and external self-confidence
among 4th-year undergraduate 11UM students during the Covid-19 pandemic. It
also aims to identify the issues of self-confidence from the participants during
Covid-19. Seven 4th-year 11lUM undergraduate students have been interviewed to
identify the self-confidence issues and 22 participants (N=22) from the age of 22 to
24 years old were recruited via purposive sampling method to participate in the
online peer support group. The present study used a mixed-method, exploratory
approach with a quasi-experimental one-group pre-test-post-test design and a
qualitative design. Two questionnaires have been utilized, the internal and external
self-confidence scale by Kelsey Evelyn Perkins, and in-depth interviews employed
five open-ended questions. The Likert scales consisted of 12-items that required
participants to rate from [ “strongly disagree to 7 “strongly agree.” Data were
analysed qualitatively by thematic analysis and quantitatively using Paired Sample
T-test computed in the 26.0 version of Statistical Package for the Social Sciences
(SPSS) with a P-value <0.5 considered statistically significant. There was a
statistically significant increase in Internal Self Confidence pre-test score
(M=55.64, SD=9.459) to Post-test (M=69.55, SD=9.012), t(21)=5.670, p<0.05
(two-tailed). There was also an increment for External Self Confidence pre-test
score, (M= 41.00, SD=10.156) and post-test (M=50.18, SD=13.800), t(21)=3.217,
p<0.05 (two-tailed) after the implementation of the online peer support group
among undergraduate students during the Covid-19 pandemic. According to the
current research, peer support might be a helpful tool to improve self-confidence
among undergraduate students and broaden its function as a coping mechanism to
improve the quality of life and well-being. The findings of this research will also
shed light on the use of Bandura’s Theory of Self-Efficacy in the fostering of
Internal and External Self-confidence.
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INTRODUCTION

The outbreak of Corona-Virus in 2019 witnessed the world evolve drastically, forcing
everyone to live in a “new norm”. The education system is also susceptible to coronavirus
infection; thus, the current education system has fostered a new apparatus of learning methods
to ensure that all students are still accessible to education. When students attune themselves to
the new learning modality, the level of their self-confidence seems to be afflicted as the shift
changes are always time-consuming to adapt and acclimate. Self-confidence is an essential
psychological construct that an individual needs to have in their life, especially for students to
make daily routines more facile and contribute to their connectedness with the outer world.
Perceiving self-confidence as a substantial construct will determine their academic
performance, resiliency, venturing opinions, and intermingling with the crowd (Ballane, 2019;
Cutuk & Cutuk, 2020). Thus, our suggestion for intervention to address this issue was
developing a peer support group. Few studies have mentioned the effectiveness of peer support
groups in dealing with psychosocial issues. (Hardy et al. 2019; Cabassa et al, 2017; Byrom,
2018).

This study is needed the most as past research is focused on chronic diseases such as
diabetes mellitus (Peimani et al., 2018; Ghasemi et al., 2021; Johnson, 2021) and depression
and anxiety (Mahlke et al. 2018; Tomasino, 2017; Baumel et al. 2018; Field et al., 2013; Ding
& Yao, 2020), but the overall effectiveness of peer support across 4th-year undergraduates and
self-confidence has not been considered. The literature on the effectiveness of peer support for
individuals with self-esteem is relatively broad, but studies on the effectiveness of peer support
for self-confidence were lacking. Hence the present study can contribute to the dearth of
research on the effectiveness of peer support groups on internal and external levels of self-
confidence.

Self-confidence is a common problem among many people, including university
students, while being one of the most important. A past study by Stankov et al. (2013) refers
to self-confidence as a belief that an individual has to accomplish tasks and achieve their
desired objective. It is a state of being sure of their success on a particular behaviour. According
to Kennett and Keefer (2006), self-confidence in students is when they show great self-control,
work hard in facing failure and achieve goals to get better grades. In an academic context,
Komarraju and Nadler (2013) refer to academic self-confidence as a belief to perform well in
school. Besides, in a study regarding self-confidence among postgraduate students, the
researcher delineated self-confidence as “self-confidence refers to an individual’s ability to act
effectively in a situation to overcome obstacles and to get things to go all right” (Kalita, 2021,
as cited in Basavanna, 1975). Self-confidence can be theoretically defined as “people’s sense
of competence and skill, their perceived capability to deal effectively with various situations”
(Uglanova, 2014 as cited in Shrauger & Schohn, 1995 p. 256). Meanwhile, self-confidence will
be operationally defined using the Integrated Model of Self-Confidence scale by Perkins
(2018).

In the light of religious teaching, particularly Islamic values, self-confidence is not
about a belief of an individual in his ability to overcome struggles and do things right. However,
it is on how man is clear of his innate life purpose. In surah Adh-Dhariyat verse 56, Allah said,
“I have not created the jinn, the spirits, nor the human beings, for any other purpose except to
worship Me”. From this verse, a Muslim should be cognizant of self-confidence as the
construct is about having clarity of purpose in life and achieving something meaningful.
Moreover, Allah guides human beings to realize that all creatures are the same, and their life
purpose is also the same, but what makes someone different is how they execute or exercise
the rulings or beliefs. Having a clear goal will make someone plan their life and write down
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their objectives and the risks that they will encounter. They will also stand even more firm as
the faith and certainty about themselves are planted in their heart and soul.

By instilling self-confidence in oneself, one will not discount the feeling of despair,
grief, and hopelessness when they are lost or confused in their life journey. They are prone to
welcome all those unpleasant feelings and believe that it is a way for them to realize that one’s
heart should rely on Allah and have faith that He will grant the strength of heart to the sincere
one (mukhlisin) in his actions.

As this study executes a peer support-based intervention, one must have a clear view of
the construct to ensure the study’s reliability and validity. A peer support group in the recent
study refers to “a group of people of approximately the same age who have similar interests,
background, or social status. The members of this group are likely to influence an individual’s
beliefs and behaviours.” (Spadafora et al. 2019). Another definition by Darby (2018) separately
defined peer and support, which peer as an equal, someone with whom one shares demographic
or social similarities. In contrast, support is “the kind of deeply felt empathy, encouragement,
and assistance that people with shared experiences can offer one another within a reciprocal
relationship.”

As reported by Nurhayati et al. (2018), it can be stated that the existence of self-
confidence in students is fundamental as it will allow students to be able to believe in the ability
possessed, which to not give up easily in facing every problem and able to perform all tasks
provided independently and with maximum results. Many past researchers have studied
students' self-confidence. One of them is Parsons et al. (2011), who studied the self-confidence
in mathematics of seven male engineering students in correlation with Bandura’s self-efficacy
theory. The results of the qualitative data analysis found that three of Bandura’s four sources
of self-efficacy were referred to by the students, in which enactive mastery experiences,
vicarious experiences, and affective states, but not verbal persuasion, could be improved.

Moreover, Blanco et al. (2020) studied the relationship between self-confidence and
self-efficacy among the randomly selected sixty students at the University of San Carlos, Cebu
City, Philippines, who also engaged in online learning prior to COVID-19. The results showed
a moderately high positive correlation between self-confidence and self-efficacy among the
students while engaging in online learning. Therefore, it suggested that students who believe
in their capacities are more likely to be more confident in themselves. Apart from that, another
study by Jaaffar et al. (2019) on the relationships between self-efficacy, self-confidence, and
self-esteem of 383 Malaysian undergraduates participating in Work Integrated Learning (WIL)
programmes across five public universities. The results have demonstrated that self-efficacy
and self-esteem have a positive and significant relationship with self-confidence. This study
also confirms the moderating effect of self-esteem on the relationship between self-efficacy
and self-confidence.

Other than that, a study by Saied (2017) examined the effect of using simulation on
paediatric nursing students’ knowledge, self-efficacy, satisfaction, and confidence. The study
involved 158 third-year nursing students taking a paediatric nursing course. The researcher
conducted simulation activities for the participants, and data was collected using the Learner
Satisfaction and Self Confidence in Learning Questionnaire and General Self-Efficacy. The
results found that self-efficacy is positively correlated with self-confidence and satisfaction.
Thus, it can be concluded that having experience doing something can help build self-efficacy
and increase the students’ level of self-confidence.

A study by Kim and Kang (2016) examines learning self-efficacy’s impact on nursing
students’ self-confidence. The data was collected from 231 university students in D city. The
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results found that self-confidence and self-efficacy positively correlated with each other.
Hence, students with high self-efficacy are likely to have high self-confidence. According to
Kimbhi et al. (2016), self-efficacy could lead to an increase in self-confidence. Another research
by Kundu (2020) mentioned that students with high self-efficacy were more resilient in facing
obstacles and had high levels of self-confidence, which affects their engagement and academic
achievement positively in online education. Hence, the current study aims to examine whether
the psycho socio-spiritual educational support groups using Bandura’s Theory of Self-Efficacy
can improve the internal and external levels of self-confidence among UM undergraduate
students.

According to Bandura, there are four fundamental elements by which people gain
information to influence their self-efficacy beliefs (Kiran & Sungur, 2012). The first and most
crucial element of self-efficacy refers to successful performance, which provides feedback on
individuals’ capabilities. Actions perceived as successful typically raise self-efficacy, whereas
those perceived as failures lower it (Joét et al., 2011). Next, vicarious experiences are gained
by observing others, such as peers, who succeed at a task and are likely to believe that they,
too, can succeed in the same task (Nicolaidou, 2012). Furthermore, verbal persuasion is the
persuasive messages from peers, teachers, or parents that can influence their self-efficacy,
which also can take the form of self-persuasion, such as self-talk. Lastly, emotional arousal and
physiological arousals, such as stress, fatigue, mood, tension, emotion, and pain, can alter
individuals’ efficacy beliefs which influence their readiness in learning (Fong & Krause, 2014).
The theoretical framework includes these four fundamental elements that discuss the
development of high and low self-efficacy: i) successful performance, ii) vicarious experience,
iii) verbal persuasion, and iv) emotional arousal, as shown in Figure 1.

Figure 1: Bandura’s Theory of Self-efficacy.

Successful Performance

Vicarious Experience \
/ Self-Efficacy Beliefs

Verbal Persuasion

Emotional Arousal

A conceptual framework is developed based on the model of Bandura’s (1997) theory
of self-efficacy above. The information presented in Figure 1 indicates that three of the
fundamental elements (i.e., vicarious experience, verbal persuasion, and emotional arousal) are
shown to effectively develop individuals’ self-efficacy beliefs, which could also improve their
self-confidence. As mentioned by Bandura, self-efficacy is defined as individuals’ own
judgments about their capabilities to establish and execute actions to acquire a certain target,
where individuals are more likely to put themselves in certain situations if they think they are
confident in executing those behaviours successfully (Baral & Arachchilage, 2019). Hence,
self-efficacy and self-confidence appear to be used interchangeably, which suggests that
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individuals’ self-confidence could be developed through developing their self-efficacy beliefs.
As stated by Pfitzner-Eden (2016), successful performance provides information about
individuals' successes but also their failures, in which successful experiences increase self-
efficacy beliefs, while experiences of failure lower them. Therefore, this present study reached
an agreement to eliminate the first fundamental elements of Bandura’s theory of self-efficacy
(i.e., successful performance) in order to prevent lower self-confidence, as well as to only focus
on positive fundamental elements approaches to improve self-confidence. The lack of self-
confidence could be improved through online peer support groups, which utilise three of the
fundamental elements of self-efficacy: i) vicarious experience, ii) verbal persuasion, and iii)

emotional arousal, as is shown in Figure 2 down below.

Figure 2: The conceptual framework of the present study showing the intervening effect of

the Online Peer Support Group on Self-Confidence.

Lack of Self-
Confidence

Research Questions:

1. How do students perceive their internal and external self-confidence among 4th-year
undergraduate [IUM students?

A 4

Online Peer Support
Group

Vicarious Experience

(Self-Efficacy Beliefs)

Verbal Persuasion

(Self-Efficacy Beliefs)

Emotional Arousal

(Self-Efficacy Beliefs)

\ 4

Level of Self-
Confidence

2. What is/are the issue(s) faced by the 4th year undergraduate 11UM students?
3. What is the effectiveness of the psycho socio-spiritual educational online support

group using Bandura’s Theory of Self-Efficacy approach?

Research Objectives:

1. To identify the issue(s) on self-confidence facing the 4th year undergraduate 11UM

students.

2. To evaluate the effectiveness of psycho socio-spiritual educational support groups

using Bandura’s Theory of Self-Efficacy approach on the levels of internal and
external self-confidence among 4th-year undergraduate UM students during the

Covid-19 pandemic.
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HYPOTHESIS
The hypothesis of this study is as below:

Null Hypothesis:

1. There will be no significant difference in means pre-test and post-test for
students’ internal self-confidence level.

2. There will be no significant difference in means pre-test and post-test for
students’ external level of self-confidence.

Alternative Hypothesis:

1. Hla: There will be a significant difference in the internal level of self-
confidence among undergraduate students after the psycho socio-spiritual
educational online support group sessions

2. H1b: There will be a significant difference in the external level of self-
confidence among undergraduate students after the psycho socio-spiritual
educational online support group sessions

METHOD

Study design

A mixed-method, exploratory approach with a qualitative and a quasi-experimental
one-group pre-test-post-test design was employed in the present study which utilized a
qualitative research study as well as a quasi-experimental study (Cresswell & Clark, 2008). An
initial qualitative design via in-depth interview has been conducted before the quantitative
design to allow the researcher to achieve the objectives of this study by acquiring greater depth
and breadth information regarding the particular subject discussed (Almalki, 2016).

As for the quantitative study, participants were given the same scales at two different
periods; 1) before participation in the online support group and 2) after participation in the
online support group, in order to allow the researcher to track the changes in the population’s
performance. It also helped to reveal the pattern of changes of an individual throughout the
period (Institute for Work and Health, 2015). The first online support group session was
conducted on 19th November 2021, and the second online support group session was
conducted on 3rd December 2021.

Participants

For the qualitative study, this study interviewed seven 4th-year IIUM undergraduate
students (N = 7) to identify the issues that might arise from them. The participants were selected
via purposive sampling method and probed with five questions during the interview session.
The inclusion criteria for the initial method were IIUM students that were in their fourth year
of study and not participating in the same or similar nature of study. Meanwhile, the exclusion
criteria would be the UM students who are in their first to third year of study and have
participated in the similar nature of study before.

This study succeeds in recruiting twenty-two participants (N = 22) within the age group
of 22 to 24 years old for the latter method. This study approached the participants through
purposive and snowball sampling to reach out through an online platform where each
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researcher needed to find at least three participants. The participants also are encouraged to
help in spreading the poster and viral messages of the online support group participation to
their friends who have the same criteria. The inclusion criteria for the participants of this
quantitative approach were 1) 4th-year undergraduate students of 11UM and aged between 22
until 24 years old. Meanwhile, the exclusion criteria would be the 1IUM students who are in
their first to the third year of study.

Measures

The presented study used the existing self-confidence scale by Perkins (2018). It
consists of two different self-confidence subscales: the Internal Self-confidence Scale and The
External Self-confidence Scale. The Internal Self-Confidence scale consisted of 12 questions,
and it was divided into three sections of internal self-confidence measurements: self-efficacy,
self-esteem, and self-compassion. Each question was required to answer with a level of
response scale: 1- Strongly Disagree, 2- Disagree, 3- Somewhat Disagree, 4- Neither Agree
nor Disagree, 5- Somewhat Agree, 6- Agree, and 7- Strongly Agree. 11 The second subscale
used in the study was The External Self-confidence Scale by Perkins (2018).

There are 12 questions and distributed into six external self-confidence measurements:
affectivity, taking action, nonverbal communication, verbal communication, independence,
and decisiveness. Each question can be responded with a level of response scale: 1- Strongly
Disagree, 2- Disagree, 3- Somewhat Disagree, 4- Neither Agree nor Disagree, 5- Somewhat
Agree, 6- Agree, and 7- Strongly Agree.

The interview session consisted of five questions and namely: 1. Self-confidence can
mean different things to different people. What does self-confidence mean to you? (Perkins,
2018) 2. What factors have contributed to your sense of self-confidence? (Morowati Sharifabad
et al. 2020) 3. How do students perceive self-confidence as an influence on general
performance? (Ballane, 2019) 4. Describe how satisfied you are as an individual. 5. Does your
satisfaction with yourself influence your self-confidence? (Ballane, 2019)

Procedure

During the initial qualitative method, seven fourth-year students were randomly
selected for an interview to identify the issues faced on self-confidence. Data transcription has
been conducted, and the information was posited into categories and themes using thematic
analysis. The interview session only lasted for one session and ended with the debriefing of the
project and the objectives. There were no further interviews being held with the same
participants. Then, with the data obtained the researchers developed the modules of online peer
support group sessions using the Bandura self-efficacy approach. Meanwhile, the poster was
advertised, and the survey titled ‘Online Peer Support Group on the Levels of Internal and
External Self-Confidence among Undergraduate Students during the Covid-19 Pandemic’ was
distributed to all participants. The survey is estimated to be completed between 5 to 15 minutes
and comprises five different sections, which are a) Demographic info, b) Consent form, c)
Internal Self-Confidence Scale d) External Self-Confidence Scale €) Debriefing form.

This study’s confidentiality and withdrawal rights have been explained at the beginning
of the survey to avoid misunderstanding and discomfort during the research. Then, two online
peer support group sessions were conducted through Google Meet to help the participants build
their self-confidence. The first session involved five agendas, and the second one entailed four
courses. The first session began with a briefing in which the overview, significance and
tentative of the first session were explained. After that, the first activity, the introduction of
self-confidence adapted from a study by Lundberg (2008) was conducted. During this activity,
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the participants discussed their views on self-confidence with other participants through verbal
and Mentimeter application; an online software provided interactive elements to the lecture,
presentation, and recorded session. For instance, in this study, researchers selected Word Cloud
to gauge participants’ opinion. They were free to express and share their thoughts.

Next is watching the related self-confidence video, the Self-confidence Video activity
adapted by a study from Nurasyah et al. (2021). The researchers share videos of inspired people
talking about building self-confidence. Then, the researcher explains the content of the video
and relates it with self-confidence. Two participants were selected to share their views and
experiences regarding the video. The last main activity in the first session is the Imagery
activity adapted from a study by Sari (2015) . In this activity, participants were guided by the
researcher’s storyline to imagine a successful life and future with self-confidence. After that,
the participants shared their emotions and experience regarding the activity. The researchers
also discuss their emotions and how self-confidence could help the participants.

The first session ends with a simple relaxation exercise, some general feedback from
the participants, a recap and conclusions made by the researchers, and a photography session.
After a week, the second online peer support group session was conducted. As usual, the
session begins with a Briefing and sharing session on self-confidence from the participants.
Then, the Imagery activity was conducted twice as the last session, which served the same
method and function to imagine their future confidently. The participants also share something
that drives them to be confident. For instance, they share their feelings during a specific
situation, what they imagine and how self-confidence can help them achieve many things in
life.

Next, the second activity is titled “Positive You Journal” adapted from the study by
Lim et al. (2005). In this activity, the host asked the participants to list three positive aspects
through Jamboard within 5 minutes. The participants may include everything, no matter how
small, insignificant, modest, or unimportant positive qualities they think they have. Then, the
participants verbally elaborated the positive qualities that they had already shared on Jamboard
to increase their self-confidence. The second session ended with a simple relaxation exercise,
a recap, conclusions made by the researchers, and a photography session. Before the
participants dispersed, the feedback survey consisted of 1) Post-test questions which are
Internal and External Scales, 2) Debriefing sections and 3) Feedback questions were distributed
at the end of the session. The collected data of the participants were keyed in and compared
using IBM SPSS to analyse.

Data analysis

Paired Sample T-Test was selected as the statistical procedure to analyse this study
statistically. Also, it was utilized to investigate the differences in the population means before
and after the conduction of online peer Support Groups from a Sport Psychology approach on
internal and external self-confidence levels among undergraduate students during the Covid-
19 pandemic. The data collected from the participants were measured to determine whether the
psycho socio-spiritual educational support group using Bandura’s Theory of Self-Efficacy
approach effectively affects the level of self-confidence among 4th-year undergraduate 1HUM
students during the Covid-19 pandemic.

This study harnessed the 26.0 version of Statistical 14 Package for the Social Sciences
(SPSS) to analyse the data with a P-value <.05 considered statistically significant. Next, the
thematic analysis was used to analyse the outcome of the interview session. It was applied to
examine the issue faced by the target community during the Covid 19 pandemic for
intervention purposes. Moreover, this design also was used to review participants’ feedback
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upon the online peer support session. The data from the interview were extracted and dissected
into a systematic coding to identify the issues concerning. Then, the coded components were
organized into more general divisions connected to broader themes.

Peer Support Group Model Development

Bandura’s self-efficacy theory was used as a framework to develop the module for this
peer support group. Self-efficacy refers to a person's confidence in his or her ability to execute
the actions necessary to create particular performance outcomes (Bandura, 1997). Self-efficacy
is the belief that one can exert control over his or her own motivation, conduct, and social
environment: hence the use of this model in helping students with their self-confidence levels.
According to Akram and Ghazanfar (2014), students grow their efficacy beliefs by observing
others, in which models may play an influential role in developing individuals' self-efficacy
beliefs. Therefore, vicarious experiences of Bandura’s -self-efficacy theory could help grow
the participants' self-efficacy and self-confidence. Nurasyah et al. (2021) studied improving
the self-confidence of counselling students through modelling information services, where they
used modelling as the primary approach. The results showed an increase in the self-confidence
of counselling students after being given modelling the way information services. Therefore,
modelling techniques were incorporated in this peer support group module, where a modelling
video in which a YouTube video helps to boost self-confidence was presented to the
participants (Motivation2Study, 2021). The video was presented until timestamp 4.48, and the
participants were encouraged to continue watching the video in their own free time as the link
was given in the Google Meet chat box.

Furthermore, studies have indicated that emotional arousal is positively related to self-
efficacy. Lin (2016) reported that individuals could also obtain an efficacy message from their
physiological states, where unpleasant emotions are associated with poor performance.
Besides, self-efficacy perception can be enhanced through physical strength development,
stress reduction, positive thought patterns development, and positive mental interpretation of
bodily states (Cioffi, 1991, as cited in Hendricks, 2016). Therefore, emotional arousal could
influence individuals' efficacy and confidence. According to Sari (2015), in a study examining
the relationship between imagery with intrinsic motivation, self-efficacy, and performance, and
determining the effect of imagery on these variables, the result suggested that imagery is related
to intrinsic motivation and self-efficacy and affects these two variables. Hence, the execution
of imagery is the second technique in this module, as successfully applying a mental technique
can positively influence self-confidence (Sari, 2015). The imagery scripts for both sessions
were adapted from the past study (Williams et al., 2013).

Next, a study by Beatson, Berg, and Smith (2018) stated that verbal persuasion is an
individual’s beliefs that can be changed through positive words. In another study by
WebbWilliams (2017), humans depend on other people, such as friends, family, and lecturers,
to give positive evaluative feedback about their performance. Hearing positive and encouraging
words from other people positively impacts one’s self-confidence. This study uses verbal
persuasion concepts to improve IITUM undergraduate students’ self-confidence. The related
activity was named Positive You Journal under the psychoeducation module. The activity was
named after Lim, Saulsman, and Nathan (2005) for the Centre for Clinical Interventions.
According to them, individuals tend to have negative views about themselves, leading to low
self-confidence. 16 Participants were given a few minutes to think and share three positive
qualities through Google Meet or Mentimeter. The flow of the program with module are as
follow
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Summary of Sessions for the Online Peer Support Group

No. Module Sessions Activities Duration
1. Self-confidence 1 Sharing session 10 Minutes

(Mentimeter/Jamboard)
Self Confidence Video 10 Minutes

(Vicarious Experience)
Debriefing 5 Minutes
Imagery 10 Minutes

(Emotional Arousal)
Debriefing 5 Minutes
Sharing session 10 Minutes
(Feedback)

2. | Self-confidence 2 Sharing session 10 Minutes
(Mentimeter/Jamboard)

Imagery 10 Minutes

(Emotional Arousal)
Debriefing 5 Minutes
Positive You Journal 10 Minutes

(Verbal Persuasion)
Debriefing 5 Minutes
Sharing 10 Minutes

(Feedback)

Table 1
Note. This table depicts a summary of the program.
FINDINGS

A Paired sample t-test was conducted to evaluate the impact of the intervention on a
student's score on Internal Self Confidence and External Self Confidence. There was a
statistically significant increase from in Internal Self Confidence score from pre-test (M=55.64,
SD=9.459) to post-test (M=69.55, SD=9.012), t(21)=5.670, p=0.000 (two-tailed). The mean
increase in Internal Self Confidence was 13.909 with a 95% confidence interval ranging from
8.808 to 19.010. Meanwhile, for the External Self-Confidence score from Pre-test (M= 41.00,
SD=10.156) to Post-test (M=50.18, SD=13.800), t (21) =3.217, p=0.004 (two-tailed). The
mean increase in the External Self-Confidence score was 9.182, with a 95% confidence interval
ranging from 3.246 to 15.117. Both eta squared statistics (0.6) for Internal Self Confidence
score and (0.3) for External Self Confidence score indicate a large effect size. Hence, based on
the result of this study, it shows that there was a significant difference in means pre-test and
post-test for students’ internal and external self-confidence level with p-value < .05, thus both
of the null hypothesis was rejected.

Moreover, to further strengthen the result, all participants were asked to fill in the
feedback form after the program to perceive its effectiveness in embracing their sense of self-
confidence. It contains open-ended questions which ask participants to describe the
effectiveness of the program, its strength and weakness that need to be solved by the
researchers. Based on the analysis from the feedback, five occupied themes were highlighted
with most respondents expressing the positive feedback upon the program. The first theme was
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positive personal growth where the participants agreed that the online peer support session has
benefited them embracing self in a positive manner such as it helps in adopting the positive
mindset, positive thought, resilience and subjection to a new experience. As mentioned by one
of the participants, “/’ve always thought that | was confident before, but this session made me
notice that | have not been trying out new things due to fear. So, I'm glad to be reminded that
failure can teach you success and you can always get back up after failing.”

(P35) Next, the second theme was self-consciousness. Most of the participants stated that
they started to be aware and value themselves more after joining the session. As mentioned by
participants, the session has given them the opportunity to learn about oneself, reflect upon it
and love it for who they are. As quoted on their feedback, “The session helped to remind me
that everyone has struggles with self-confidence and that makes me more sure of where I am
in life and I also feel comforted and seen.” and “It makes me appreciate myself even though |
have many flaws. The 'flaw' I have can be my strength”.

Thirdly, the occupied theme was an effective approach. The approaches that have been
utilised throughout the session have been discussed thoroughly by the researcher as it needs to
focus on enhancing the sense of self confidence among the participants. Thus, it can conclude
that the approach used was favourable as it met with the objective and gave an impact toward
them. Average participants stated that one of the activities which ‘self-confidence video’ has
helped them in overcoming shyness and being more confident in front of people as mentioned
by one of them, “The committee of this programme had shared each slot with things or points
that can boost my self-confidence such as videos of Priyanka Chopra and others, slot of Bro
Izzat if I am not mistaken and many more. | hope that I can apply all of the things that I get
from this programme in my daily life in order to overcome my self confidence in front of other
people.”. Apart from that, the session of “positive you journal” has made them feel safe and
comfortable in sharing their thoughts and concerns that are hovering their life.

Furthermore, the theme discovered was knowledge discovery. One of the participants
mentioned that the session has benefited her in increasing the sense of self confidence as she
got to know others' perspectives upon the same issue she had and adopt it in her daily life.
Lastly, the fifth theme identified was motivation. In this regard, the participants agree that the
session has given them motivation and inspiration in increasing their sense of self confidence
and confidently moving forward in their life.

There are also criticisms highlighted by the participants for the researchers to improve
their peer support session in further. Firstly, some of the participants mentioned that the
activities need to be varied and include any attractive activities such as online games. By this,
it helps participants to enjoy the session and be more relaxed. Secondly, one of the participants
mentioned the need for the facilitators to engage more with the participants as it is essential to
build rapport and make them feel comfortable to share their thoughts.

DISCUSSION

This study set out to empirically study a) student’s perception of their internal and
external self-confidence, (b) Issue(s) faced by the 4th year undergraduate 1HUM students, and
(c) the effectiveness of the psycho socio-spiritual educational online support group using
Bandura’s Theory of Self-Efficacy approach. First, the data revealed the significant result for
both levels of self-confidence, internal and external, perceived that peer support groups can be
an effective mechanism in tackling the issue of self-confidence among undergraduate students.
It also managed to identify concerns among the fourth-year undergraduate students in UM
and acknowledge their perceptions of the internal and external level of self-confidence. The
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expected hypotheses were that there would be a significant difference in the internal level of
self-confidence and superficial level of self-confidence among undergraduate students after the
psycho socio-spiritual educational online support group sessions. This result is inconsistent
with the finding of the study of Perkins (2018), which stated that the student’s sample did not
apply to his findings that men scored higher on the internal and external self-confidence scales
and subscales.

The differences in scores before and after the sessions could be derived from the
implementation of Bandura’s self-efficacy theory. There were four gist that this study
magnified videlicet, successful performance, vicarious performance, verbal persuasions, and
emotional arousal. The participants experienced affirmation events as the constructed module
emphasized listing their capabilities and skills that they occupied. After the participants sensed
the feeling, they witnessed that everyone tried to heal and aid each other in improving their
self-confidence and actively engaged throughout the sessions. Then this stimulated them to do
better. Followed by the verbal persuasion and affirmation that repeatedly articulated
encouraged the participants to work on their self-confidence. Last but not least, the host will
always begin the session by asking their current feelings to ensure that the participants are
ready to refine the level of internal and external self-confidence.

The results of this evaluation suggest that a peer support group for undergraduate
students with psychosocial issues such as a low level of self-confidence is feasible and
practical. The peer support group has received favourable evaluation and satisfaction from
participants. This study can serve as a point of reference for other universities and even research
in Malaysia, where there is still a paucity of research in developing peer support services within
the respective 24 communities. Although this study did not establish a standardized model for
the procedure of peer support groups, the work may provide a general framework upon which
to build such intervention.

The palpable limitations that tended to influence the findings were lack of study on
measuring the internal and external level of self-confidence, study-oriented more on medical
fields, and severe mental disorders.

Furthermore, the result from this study cannot be used to generalize the whole
population of undergraduate students because of the limited number of participants. Only 22
participants represent undergraduate students, and all of them are 4th-year students. Future
researchers should recruit more participants from every level of study to find out the
effectiveness of peer support groups in improving self-confidence among undergraduate
students. Having representatives from each level of study and various universities will help
generalize the results for the undergraduate population in Malaysia.

From an Islamic perspective, the concept of self-confidence is aligned with the concept
of Tawakkul. In Islam, trusting and believing in Allah’s plan is like being Tawakkul. Allah has
blessed humans with uncountable graces, and we need to recognize them without
underestimating ourselves. Through self-confidence, we can put it in our mind that we can
succeed and believe Allah will guide us through the rough path. We need to believe that we are
one of Allah’s creatures that have been given many blessings, and Allah will not pressure us
with things we cannot bear. Perceived in Quran Surah Al-Baqarah, verse 286, “Allah does not
burden a soul beyond that it can bear.” Being Tawakkul can help us be independent and avoid
underestimating our abilities. Believing in our ability and being confident in ourselves is vital
to success.
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CONCLUSION

A peer support group was successfully conducted to identify the internal and external
self-confidence issues faced by 4th-year undergraduate students through an online platform.
The study has also been conducted to evaluate the effectiveness of psycho socio-spiritual
support groups using Bandura’s Theory of Self-Efficacy. Twenty-two participants were
recruited among 4th-year undergraduate students, and they were invited to join an online peer
support group for two sessions. The support group was conducted to help them build their self-
confidence through various activities such as discussing the meaning of self-confidence,
sharing sessions through Mentimeter application, watching videos, simple exercises, writing
journals, and imaginary activities. These activities help the participants to recognize their
ability, charm, and positive qualities that help in boosting their self-confidence. The support
group helps the participants to engage in the activities and boost their self-confidence. Also, it
was suggested that the activities that require the participants to believe in their own abilities
will help them to be more confident.

Based on the participant’s feedback that has been collected through Google Form after
both sessions, it shows positive feedback among respondents. Their feedback was grouped into
five themes which are 1) Personal Growth, 2) Self Consciousness, 3) Motivation, 4) Effective
Approach, and 5) Knowledge Discovery. Therefore, this peer support group helps the
participants think and find their hidden strength in believing themselves. The study helps them
build their self-confidence and discover new ways to exercise their positive thinking to become
confident. The result of the statistical analysis shows a statistically significant increase in the
participants’ internal self-confidence and external self-confidence before and after the
intervention. It showed that the current study was effective, and that the hypothesis was met.

For future studies in improving self-confidence using the approach from Bandura’s
Theory of Self-efficacy, it is recommended to use the method and modules toward an enormous
population of undergraduate students to benefit many people. It is encouraged to recreate the
study to the different demographics of the participants in order to tackle the limitation of this
present study.

The current study contributes to helping the students to explore their abilities and
become more confident with themselves through various activities conducted during the
program. Peer support groups give opportunities to the participants to give support and share
their concerns with a group of people with similar problems. In conclusion, it is hoped that this
online peer support group will help students' self-confidence to be nourished due to these
actions through various activities and approaches, potentially improving their lives and
academic achievement.
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