Intellectual
Discourse

Volume 31 Number 2 2023

a . ’ n n ’
.“ "' International Islamic University Malaysia
Cor https://journals.iium.edu.my/intdiscourse/index.php/id



Intellectual Discourse

Volume 31 Number 2 2023
Editor-in-Chief Associate Editors
Danial Mohd Yusof Anke Iman Bouzenita (Oman)
(Malaysia) Khairil Izamin Ahmad (Malaysia)
Editor Saodah Wok (Malaysia)
Tunku Mohar Mokhtar Book Review Editor
(Malaysia) Mohd. Helmi Bin Mohd Sobri
(Malaysia)
Editorial Board
Abdul Kabir Hussain Solihu (Nigeria) ~ Syed Farid Alatas (Singapore)
Badri Najib Zubir (Malaysia) Thameem Ushama (Malaysia)

Daniel J. Christie (USA)

Habibul H. Khondker (UAE)

Hafiz Zakariya (Malaysia)

Hazizan Md. Noon (Malaysia)
Hussain Mutalib (Singapore)
Ibrahim M. Zein (Qatar)

James D. Frankel (China)

Kenneth Christie (Canada)

Nor Faridah Abdul Manaf (Malaysia)
Rahmah Bt Ahmad H. Osman
(Malaysia)

Serdar Demirel (Turkey) Founding Editor
Shukran Abdul Rahman (Malaysia) Zafar Afaq Ansari (USA)

International Advisory Board
Anis Malik Thoha (Indonesia)
Chandra Muzaffar (Malaysia)
Fahimul Quadir (Canada)

Farish A. Noor (Malaysia)

Habib Zafarullah (Australia)
John O. Voll (USA)

Muhammad al-Ghazali (Pakistan)
Muhammad K. Khalifa (Qatar)
Redzuan Othman (Malaysia)

Intellectual Discourse is a highly respected, academic refereed journal of the
International Islamic University Malaysia (IIUM). It is published twice a year by
the ITUM Press, ITUM, and contains reflections, articles, research notes and review
articles representing the disciplines, methods and viewpoints of the Muslim world.

Intellectual Discourse is abstracted in SCOPUS, ProQuest, International Political
Science Abstracts, Peace Research Abstracts Journal, Muslim World Book Review,
Bibliography of Asian Studies, Index Islamicus, Religious and Theological
Abstracts, ATLA Religion Database, MyCite, ISC and EBSCO.

ISSN 0128-4878 (Print); ISSN 2289-5639 (Online)

https://journals.itum.edu.my/intdiscourse/index.php/id
Email: intdiscourse@iium.edu.my; intdiscourse@yahoo.com

Published by:

ITUM Press, International Islamic University Malaysia
P.O. Box 10, 50728 Kuala Lumpur, Malaysia
Phone (+603) 6196-5014, Fax: (+603) 6196-6298
Website:http://iilumpress.iium.edu.my/bookshop



Intellectual Discourse
Vol. 31, No. 2, 2023

Contents

Note from the Editor
Research Articles

The Philosophical Sufism of Harun Nasution:

A Phenomenological-Historical Investigation of
The Influence of Neo-Mu’tazilism

Ahmad Farouk Musa

Piet Hizbullah Khaidir

Students’ Awareness and Participation in the

Education for Peace in Bosnia and Herzegovina
Almasa Mulali¢

Objectivity Threats: Would it Jeopardise

Malaysian Internal Auditors’ Risk Judgment Quality?
Fazlida Mohd Razali

Jamaliah Said

Razana Juhaida Johari

Norizelini Ibrahim

Shifting Tides: Malaysia’s 2023 State Assembly Elections
Abdul Rashid Moten

Legitimacy of Smart Contracts Written in Encrypted Code on
Blockchain Technology Under Current Contract Law:

A Comparative Study

Ghassan Adhab Atiyah

Nazura Abdul Manap

Saidatul Nadia Abd Aziz

319

325

345

369

397

421



The Main Tendencies of Discourse Representation

of Immigrant Workers in Malaysia: A Critical Discourse
Analysis in The Star and Malaysiakini Online News Portals
Noorfarida Filzah Bt Mohd Sobri Paridaluddin

Ainul Azmin Bt Mohd Zamin

Examining the Relationship between Prophetic Leadership
and Cultural Intelligence (CQ): Lessons from the

Cultural Diplomacy of Ansar and Muhajiriin

Faizah Idrus

Zurina Abdul Ghani

Management Strategy and Challenges for
Religious Radio Stations in Malaysia
Intan Soliha Ibrahim

Azlan Abbas

Juliana Abdul Wahab

The Confronts of Edutourism in the
Post-COVID-19 Pandemic Era:

A Malaysian Perspective
Mohammad Moshiur Rahman

A K M Ahasanul Haque

Fatin Husna Suib

‘Morning Slaps’ Da ’'wah: A Study

on (@taqy malik Instagram Account Registers
Rizki Amalia Sholihah

Dawam M. Rohmatulloh

Gender Issues and the Distorted Narrative in
Women Leadership in China: The Case of Empress
Dowager Cixi (1861-1908)

Muhamad Daniel Ibrahim Yaacob

Siti Zuliha Razali

Muhammad Fabriansyah

Review Article

The Sun Rises in the West: A Review Essay on Ismailism
Reviewer: Carimo Mohomed

445

475

501

525

551

575

597



Transliteration Table: Consonants

Arabic Roman Arabic Roman
- b L t
< t 1 z
< th & ¢
z j g gh
z h s f
- kh 3 q
K d el k
3 dh J 1
D) r s m
D z 8 n
o S ° h
o sh K w
o= s & ’
o= d & y

Transliteration Table: Vowels and Diphthongs

Arabic Roman Arabic Roman
O a PERE an
2 [
< u B un
< i $a in
—— ==
(e el a e aw
4O i T ay
- w2 uww, u
F ! I (in final position)
.o iyy, 1
G- (in final position)

Source: ROTAS Transliteration Kit: http://rotas.iium.edu.my







INTELLECTUAL DISCOURSE, 31:2 (2023) 345-367
Copyright © IIUM Press
ISSN 0128-4878 (Print); ISSN 2289-5639 (Online)

Students’ Awareness and Participation
in the Education for Peace in Bosnia and
Herzegovina

Almasa Mulali¢”

Abstract: This research explores the education for peace (EFP) inamulticultural
and post-conflict state of Bosnia and Herzegovina. The purpose of this study
is to determine EFP awareness and participation among high school and
college graduates. This research used the survey method to analyse students’
awareness and participation in the EFP in their high schools and colleges. The
same method was used to analyse students’ perceptions of the EFP and the
culture of peace among the students. The results indicated very low awareness
and participation of students in the EFP. Regarding the student’s perception of
EFP and the culture of peace among the students, the results indicated that there
is insufficient implementation of EFP in high schools and colleges in Bosnia
and Herzegovina. This indicates that with an introduction of the EFP in the
schools, curricula, seminars, programmes, and textbooks the culture of peace
would increase among the students, which is one of the main assumptions of
this study. These findings led to our main recommendation that an introduction
of EFP in high schools and colleges and active involvement of students through
the learning process may lead to greater multicultural understanding within the
culture of peace, tolerance, and understanding in Bosnian multicultural society.

Keywords: Education for Peace; Student s Awareness, Student s Participation,
Dialogic Culture; Culture of Peace.

Abstrak: Penyelidikan ini didorong oleh minat penulis untuk mengetahui
persepsi pelajar terhadap pendidikan untuk keamanan (EFP) dalam keadaan
berbilang budaya dan pasca konflik Bosnia dan Herzegovina. Tujuan kajian
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ini adalah untuk menentukan kesedaran dan penyertaan EFP dalam kalangan
graduan sekolah menengah dan kolej. Penyelidikan ini menggunakan kaedah
tinjauan untuk menganalisis kesedaran dan penyertaan pelajar dalam EFP di
sekolah menengah dan kolej mereka. Kaedah yang sama digunakan untuk
menganalisis persepsi pelajar terhadap EFP dan budaya keamanan dalam
kalangan pelajar. Keputusan menunjukkan kesedaran dan penyertaan pelajar
yang sangat rendah dalam EFP. Mengenai persepsi pelajar terhadap EFP
dan budaya keamanan di kalangan pelajar, keputusan menunjukkan bahawa
pelaksanaan EFP tidak mencukupi di sekolah menengah dan kolej di Bosnia
dan Herzegovina. Ini menunjukkan bahawa dengan pengenalan EFP di
sekolah, kurikulum, seminar, program, dan buku teks budaya keamanan akan
meningkat dalam kalangan pelajar, yang merupakan salah satu andaian utama
kajian ini. Penemuan ini membawa kepada cadangan utama kami bahawa
pengenalan EFP di sekolah menengah dan kolej dan penglibatan aktif pelajar
melalui proses pembelajaran boleh membawa kepada pemahaman pelbagai
budaya yang lebih besar dalam budaya keamanan, toleransi dan persefahaman
dalam masyarakat berbilang budaya Bosnia.

Kata Kunci: pendidikan untuk keamanan; kesedaran pelajar; penyertaan
pelajar; budaya dialogic; budaya keamanan.

Introduction
Research Background

Bosnia and Herzegovina as a multicultural state is home to different
ethnic groups, religions, and traditions. Throughout history, diverse
ethnic interests, influenced and shaped by the neighbouring countries,
have affected Bosnian interethnic relations (Mulalic, 2019, 57-81).
Bosnian multiculturalism has been praised within former Yugoslavia but
during the 1990s it could not prevent a violent conflict. Consequently,
more than three years of war were fought in Bosnia and Herzegovina
between internally self-proclaimed quasi-states, the Federal Republic
of Yugoslavia and the Republic of Croatia. The war in Bosnia and
Herzegovina was closely related to the breakup of former Yugoslavia
and territorial pretensions by the neighbouring countries. The war also
resulted in greater polarisation of the society and the emergence of three
distinct ethnic groups such as Bosniaks (50.12%), Serbs (30.83%),
Croats (15.43%), and Others (2.73%). After the end of the conflict, the



STUDENTS’ AWARENESS AND PARTICIPATION
IN THE EDUCATION FOR PEACE IN BOSNIA AND HERZEGOVINA 347

negative implications of ethnic cleansing, crimes against humanity, and
genocide have further widened the multicultural gap.

Ethnic cleansing occurred in the majority of Bosnia territories,
whereby large numbers of Bosniaks were forced to flee their homes. In
1995, ethnic cleansing culminated in the Srebrenica Genocide in which
the Serb military forces executed systematically 8,372 Bosniak men and
boys. Then, ethnic and territorial polarisation has been constitutionally
strengthened due to the ethnically framed Dayton Peace Agreement
(DPA). Almost three decades after signing the DPA it is evident that it
prevents more lively progress towards Euro-Atlantic integration. Annex
IV (Constitution) of the DPA had envisioned a highly decentralised
and ethnically divided state, composed of two entities, one district and
ten cantons. This polarisation has enabled ethno-nationalist leaders to
use right-wing populism and nationalist ideology to ensure political
support, which resulted in an expression of negative perceptions among
the people and further divisions and polarisation.

With the rise of populism, right-wing nationalism, and hate speech,
the manipulation of ethnicity, religion, and language became a political
tool for further polarisation of the society, which was primarily aimed at
political support and winning the elections (Torsti, 2003, 148; Hayden,
2011, 487-517). In this regard, the education system became highly
politicised, and the schools replicated and reinforced socio-political
and ethnic divisions within the education system. There are 56 schools
that work according to the “two schools under one roof” system, which
resulted in administrative and ethnic polarisation of school principals,
teachers, and pupils. The school directors and principals are appointed
by the majority ethnic political parties in power. Then, the universities
purposefully create and propagate the ethno-nationalist ideology and
narrative of a particular ethnic group, which is based on the exclusion and
radical negation of the other ethnic groups on their territory. In addition,
very often teachers, students, and parents are misled and manipulated
to support such ideological and ethno-nationalistic narratives (Plasto,
2019, 231-233; Pasalic-Kreso, 2008, 353-374; Perry and Keil, 2013,
832).

Moreover, the education system has not been harmonised with the
Universal Declaration of Human Rights, the Convention of the Rights
of the Child, and the Convention on the Elimination of All Forms of
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Racial Discrimination (CERD) (Baki¢ and Mujagi¢, 2021, 228-237).
On the contrary, there is a permanent need to defend one’s ethnicity,
nationality, religion, culture, and language, which has created a strong
sense of ethnocentrism, ethnic divisiveness, and polarisation (Mujki¢,
2012, 1-24; Pasali¢-Kreso, 2008, 356-357; Velickovi¢, 2012, 8). In
the last few decades, very few limited attempts have been made to
introduce the EFP in schools and colleges. Very few EFP training
programmes were introduced after the end of the war to foster peace,
reconciliation, the democratisation process, and the building of a new
post-war society (Tinker, 2016, 38-39; Emkic, 2018, 38-46; Fairey and
Kerr, 2020, 142-164). Such limited EFP activities have been carried
out under international tutelage, for example, those of the International
Education for Peace Institute based in Switzerland.

The Rationale for the Research

This study was motivated by the researcher’s curiosity about
students’ awareness and participation in the EFP and the belief that
an ethnically polarised education system could be encountered by the
EFP programmes. The researcher is convinced that such programmes
could become a vehicle for promoting and fostering understanding,
reconciliation, and co-existence in a Bosnian multicultural society.
This is especially the case with students who need to develop peace
capacity, which requires knowledge, skills, and experience. In this
regard, educational institutions, schools, and universities have a role to
play in the promotion and implementation of the EFP (Emkic, 2018, 37-
45). However, to what extent do peace activists and educators advocate
peacebuilding, reconciliation, and interethnic relations in Bosnia and
Herzegovina (Belloni, 2001, 163-180; Kappler and Richmond, 2011,
263-265)? Then, to what extent has the education system been actively
used in fostering the EFP in countering ethnic, religious, ideological,
and cultural polarisation of the society? Social change as such
depends on the education system because it must ensure not only the
dissemination of knowledge and skills but also equality, cooperation,
mutual understanding, cross-community understanding, tolerance, and
respect for diversity.

These challenges should be assessed within the framework of the
EFP, especially regarding students’ awareness and participation in
EFP programmes, which is one of the main objectives of this study.
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In addition, the EFP should purposefully raise students’ awareness
to develop a culture of peace and dialogue. Current challenges to the
multicultural, multi-ethnic, and multi-religious foundations of Bosnia
and Herzegovina could be encountered through the EFP. Fostering
peace, reconciliation, and a dialogic culture to counter ethno-nationalism
could prevent new interethnic conflicts. Thus, our main aim is to test
how the culture of peace could further enhance the culture of tolerance,
understanding, kindness, empathy, social integration, and universal
love, especially in multicultural and multiethnic post-war societies
(Hermans, 2001, 24-28; Slatina, 2005, 89). All the reasons mentioned
above provoked an interest of the researcher to dwell deeper into the
issue of EFP and to look for the right insights for its implementation.

Objectives

If the Education for Peace (EFP) is fundamentally a process of engaging
young students, the main question that arises what is the level of
awareness and participation of the students in high schools in the EFP?
Analysing awareness and participation shall certainly provide an answer
to the question of how young people cope with a polarised society
and hostile multicultural environment. Have they participated in EFP
programmes and how new multicultural and peace narratives might help
them in coping with such polarisation? Most of the survey questions in
this research examine students’ exposure and participation in the EFP
courses, lectures, and programmes. It is essential to question to what
extent students are aware of the EFP, whether they have attended any
course or activity in the EFP, or whether have they read any textbook or
text that explores the EFP in their high schools and colleges. Thus, the
main objective of this paper was to measure students’ awareness and
participation in the EFP programmes. Then, it is significant to determine
the perception of the EFP and the culture of peace among young people,
which is especially the case with conflict and post-conflict societies.

The study was conducted to achieve the following objectives:

1. To analyse students’ awareness of the EFP in their high schools
and colleges.

2. To examine students’ active participation in the EFP
programmes, lectures, seminars, and training.

3. To find out the students’ perceptions about the EFP and the
creation of a culture of peace among young people.
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Theoretical Review and Contextualisation
The concept of peace education

The EFP is both an educationally and socially directed process that
involves knowledge of values and virtues, which will enable young
people to develop a culture of peace capacities. Thus, in post-conflict
societies, social awareness, and consciousness of a need for the EFP
is a precondition for peace and stability. Society should continuously
promote values of peace, understanding, coexistence, human rights, and
democracy to prevent prejudice, discrimination, and violence. In this
regard, the power of the EFP is to integrate multicultural societies by
creating awareness and involving students in active learning about EFP,
With the adoption of a World Declaration by UNICEF in 1999, different
peace-related programmes have been introduced, especially in post-
conflict societies. According to the UNICEF definition, the EFP is “the
process of promoting the knowledge, skills, attitudes, and values needed
to bring about behaviour changes that will enable children, youth, and
adults to prevent conflict and violence, both overt and structural; to
resolve conflict peacefully; and to create the conditions conducive to
peace, whether at an intrapersonal, interpersonal, intergroup, national or
international level” (Giingavdi and Polat, 2020, 239). Following these
developments, UNICEF initiated curriculum reforms and the integration
of peace studies in Bosnia-Herzegovina. Then, the International Institute
for Peace Education incorporated the peace curricula into a national
cluster of subjects (Close, 2011, 269-281; Clarke-Habibi, 2005, 9-20).

The EFP as a concept and definition has undergone different stages
of development. Some definitions focus primarily on the EFP as a
vehicle for conflict prevention and promotion of the culture of peace.
In this regard, Harris and Morrison (2013) argued that the EFP includes
“listening, reflection, problem-solving, cooperation and conflict
resolution . . . nonviolence, love, compassion and reverence for all life”
(p. 11). Other definitions consider the EFP as a process wherein the
students learn about values, virtues, and attitudes important and sensitive
to others. Thus, the EFP aims at “peace capacity building” among young
people and students, which is inevitable in resolving and preventing
conflict and building a culture of peace and dialogue. The process of
the EFP begins with inculcating a culture of peace in the minds of the
students and the young people (Saloman, 2002; Bar-Tal, 2002). These
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definitions indicate that the EFP is grounded on knowledge, skills, and
capacities that bring about behavioural and thinking change among
students who tend to understand better the meaning and the purpose of
the culture of peace in multicultural societies.

The EFP is based on the noble values of love, trust, justice,
understanding, coexistence, and respect for all human beings. Therefore,
the EFP is inevitable for multicultural societies that need to maintain
and strengthen their interdependent diversities. Not only would the EFP
nurture these values, but it would educate and create new generations
that will take an active role in fostering a culture of peace. This was the
idea that primarily motivated this study. Thus, the EFP engages students
in active learning and equips them with the tools, skills, and knowledge
to promote a culture of peace in multicultural societies and the ever-
changing global world. In highly polarised societies, where right-wing
populists use social media and modern digital technologies to promote
radical and violent ideas, schools and universities must give alternatives
to young people by providing them with EFP courses, lectures, training,
and programmes.

Teaching Peace Education

The EFP requires active learning and a conducive educational
environment. In this regard, parents, teachers, and schools take up the
responsibility of the EFP implementation and achieving a culture of
peace and understanding. In this regard, teachers have the responsibility
of fostering student interaction, collaboration, and cooperation.
Students’ capacity greatly depends on their learning, knowledge, skills,
and experience in the EFP, which is greatly extended to universal values.
These learning components also correspond to Bloom’s taxonomy of
learning (Kirkpatrick and Kirkpatrick, 2016). In this regard, teachers
play the most important role in peace pedagogy. Besides teachers, the
education institutions and schools must (re)consider their educational
objectives, curricula, textbooks, instructional materials, and teachers’
training in the EFP.

A cooperative learning environment that includes opportunities for
speaking and expressing views about the EFP shall necessarily contribute
to the development of a culture of peace. Such objectives of cooperative
learning could be reached through experience-based learning, teamwork,
class discussion, and open discussion. In this regard, a cooperative
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learning environment and the facilitating role of the teachers can enhance
the students’ skills of listening, reflection, cooperation, and dialogue.
Cooperative learning is closely related to critical thinking that enables
students to work together and tackle opposing views, motives, biases,
assumptions, prejudices, and viewpoints (Adetoro, 2015, 325-330;
Mulali¢ & Obrali¢, 2019). Critical thinking is key to communication
competencies and the arts of dialogue, which are inevitable for post-
conflict societies, in countering racism, chauvinism, ethno-nationalism,
discrimination, and xenophobia (Roberts, 2003, 169-183).

Research design and instrument

This research employed a survey consisting of two parts: the first part
used a Likert scale to measure three main constructs such as awareness,
participation, and culture of peace and the second part used open-ended
questions to explore participant’s opinions. The descriptive data about
students’ awareness and participation in the EFP was obtained through
the quantitative and qualitative survey methods. Then, open-ended
questions were analysed through the basic classification of the answers.

This survey was developed by reviewing the literature on the EFP
and the research instrument was based on the contextual requirements
of Bosnia and Herzegovina. The Flower-Petal Model and Integrative
Theory of Peace (ITP) were used for structuring questions on a culture of
peace (Toh, 2006, 1-17; Danesh, 2010, 253-268). In addition, an adapted
survey was contextualised according to the education framework of
Bosnia and Herzegovina. The questionnaire was divided into three parts:
a) demographic data, b) survey questions on awareness, participation,
and perceptions of the culture of peace, and c) open-ended questions.
Considering the objectives of the study, we used questionnaire items
with a 5-point Likert Scale. To ensure that the questionnaire had content
validity a broad literature review was conducted on similar studies and
the number of redundant items in the survey was eliminated. To determine
the reliability and internal consistency of the questionnaire Cronbach’s
Alpha was used. The total number of items in the questionnaire was 17,
and overall, the value of Cronbach’s Alpha was .838.

A Case Study of IUS Students

A case study is a research method that involves an in-depth analysis
of a particular individual, group, or situation. It is often used in social
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sciences, business, education, and other fields to explore complex issues
and understand real-world problems. In a case study, researchers collect
and analyse data from multiple sources, such as interviews, surveys,
observations, and documents. The data is then organised and presented
in a detailed and comprehensive manner, often including quotes and
descriptions of participants’ experiences and perspectives. Case studies
are typically conducted to gain a deeper understanding of a particular
phenomenon or to explore a particular research question. They can
be used to investigate complex issues, examine how and why certain
events or behaviours occurred, or test theoretical concepts in real-world
situations.

This case study addressed the awareness of EFP among [US students.
In their educational experience, they were supposed to participate in
different activities through workshops, study trips, and short courses.
All these activities are determined by the law and are mandatory
extracurricular activities in all primary and secondary schools in BiH.
Bosnia and Herzegovina has a tumultuous history, marred by conflict,
war, and ethnic tensions. In the aftermath of the Bosnian War, which
lasted from 1992 to 1995, the country has made significant strides
towards rebuilding and promoting peace. One important component of
this effort has been peace education, which seeks to promote mutual
understanding, tolerance, and respect for diversity among different
communities in Bosnia.

The first-year enrolled students at the International University
of Sarajevo (IUS) were selected for the study. In the Academic Year
2022/2023 the International University of Sarajevo enrolled 850
students in five different faculties and 21 different study programmes.
The researcher selected newly enrolled students and distributed the
questionnaire to them during their classes. Students come from different
parts of Bosnia and Herzegovina. They graduated from Gymnasiums,
Madrasas, and Technical or Vocational high schools. Theoretically,
newly enrolled students at the International University of Sarajevo
should have been exposed to the EFP in their high schools and colleges.
The researcher was actively involved in the process of data collection,
visiting classrooms, and explaining to the participants the scope and
purpose of the survey.
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Results, Analysis and Discussion
Quantitative results and analysis

Atotal of 366 students returned completed survey forms. The participant
demographics are displayed in Table 1.

Table 1. Research Participants

R || e Valid Cumulative
Percent Percent
Male 160 43.7 43.7 43.7
Valid Female 206 56.3 56.3 100.0
Total 366 100.0 100.0

160 male and 206 female students participated in the research.

RQ1: Are students aware of the EFP in their high schools and
colleges?

Table 2. Awareness

AWARENESS St.rongly Disagree | Undecided | Agree Strongly
Disagree Agree

1. Most of the students are
aware of the presence of
the Education for Peace
(EFP) during their primary
and secondary school stud-
ies.

213 37.7 235 13.7 3.8

2. Education for Peace
(EFP) is often present in
public discussions like | 16.9 40.4 23.0 18.6 1.1
newspapers, TV and digital
media.

3. Education for Peace
(EFP) is being promoted
via social and digital me-
dia.

4. 1 am aware of the Edu-
cation for Peace (EFP) be-
cause my teachers talked | 29.5 30.6 19.7 16.4 3.8
about issues related to it in
their courses.

15.8 29.5 30.1 21.3 33
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According to Table 2, statement number 1, 59% of the respondents
stated that they were not aware of the presence of the EFP in their
primary and secondary schools. It’s possible that the information about
the EFP programme was not communicated effectively to the students,
leading to a lack of awareness. Also, the programme may not have
been promoted extensively or effectively, leading to limited awareness
among the students. The 2" statement tested respondents’ opinions on
whether peace education is present in public discussions, whereby 57%
of the respondents strongly disagreed and disagreed with this statement.
Many people may not be aware of what peace education is and how
it can be promoted through public discussions. Hence, there may be
misconceptions about peace education, with some people thinking that
it is a soft or unrealistic approach to dealing with conflicts. In some
cases, political polarisation may lead people to reject the idea of peace
education because they associate it with a particular political ideology.
To address this issue, it may be helpful to increase awareness about
the benefits of peace education and its potential to contribute to a more
peaceful society. This could involve promoting peace education in public
discussions, providing information about successful peace education
programmes, and engaging with individuals and organisations that
are resistant to the idea of peace education. It may also be important
to address any misconceptions or misunderstandings about peace
education and to emphasise its importance in promoting social cohesion
and conflict resolution.

The third statement attempted to determine whether students are
aware of peace education on social and digital media. 45% of the
participants strongly disagreed and disagreed with this statement while
30% were undecided. Thus, the participants held the belief that there
was not enough information about peace education on social and digital
media. Peace education content may be limited or difficult to find on
social and digital media platforms, particularly if there are not enough
content creators or if the platforms are not designed to promote peace
education. The 4" statement “I am aware of the education for peace
(EFP) because my teachers talked about issues related to it in their
courses” was designed to check the application of the (EPF) in Bosnian
high schools and colleges. According to the results, 30,6% of the
students agreed that there was no mention of EFP in their schools, and
29,5% of the students strongly agreed with the statement. 16,4% agreed
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that they heard about EFP from their professors and 3,8% strongly
agreed with the statement. 19,7% of students were undecided regarding
this statement.

Similar questions as in above Table 2, related to students’ awareness
of the EFP, were examined in several studies (Clarke-Hibbi, 2005;
Zainab, Lodhi & Fatima, 2021). The results in these studies and our
results depict very low EFP awareness among high school and college
students. Therefore, increasing students’ awareness requires EFP
promotion via specific programmes, courses, lectures, and digital
media. Such awareness shall contribute to developing awareness of the
importance of knowledge of the EFP. This is especially the case with
post-conflict societies where students’ awareness of the EFP is often the
first step towards coping with diversity, post-conflict feelings, traumas,
and the sense of guilt and justice.

RQ2: To what extent did students participate in EFP?

Table 3: Participation

Strongly
PARTICIPATION Disagree
%

Disagree Agree Strongly

Undecided A

5. T have had peace educa-
tion as a course during my 52.5 30.1 4.4 9.8 33
high school education

6. I still remember some
instructional materials on
the Education for Peace 48.1 27.9 10.4 12.0 1.6
(EFP) from my high
school

7. Education for peace is
integrated into the high 47.5 28.4 15.3 8.2 0.5
school curriculum

8. I still remember some
interethnic students’ de- 28.4 30.1 16.4 20.8 4.4
bates from my high school

9. Participation in the edu-
cation for peace can effec-
tively foster non-violent
ethics among youth

6.0 9.8 27.9 37.7 18.6
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In determining students’ participation in EFP, statement number
5 queried whether students had a course related to the EFP and how
far they actively participated in EPF. 52,5% of the students strongly
disagreed with the statement, 30,1% of the students disagreed with the
statement and 13,1% of the students stated that they had a course on EFP
in their schools. Then, statement 6 “I still remember some instructional
materials on the education for peace (EFP) from my high school”
was designed to test students’ experience with the EFP from their high
schools. 48,1% of the students strongly disagreed with the statement
and 27,9% of the students agreed with the statement. This indicates that
students do not remember some materials related to the EFP, provided
by their teachers in their schools and colleges. Very similar results are
shown about the integration of the EFP into high schools’ curricula,
i.e., statement number 7. Then, statement 8, “I still remember some
interethnic student’s debates from my high school” yielded somehow
different results. Several students reported that they remember students’
inter-ethnic debates from their schools. 20,8% of the students agreed
on the statement whether they remembered debates about interethnic
topics, however still 58,4% of students strongly agreed and agreed that
there were no such debates in their schools. Then, students presented
different beliefs about statement 9, i.e., participation in the EFP and its’
contribution to fostering non-violent ethics among young people. 37,7%
of the students agreed with the statement and 18,6% of the students
strongly agreed. It is interesting to note that 27,9% of the students
were undecided regarding this statement and only 15,8% of students
disagreed.

Students’ active participation in the EFP requires curriculum changes
and syllabi purposefully designed for high schools and colleges. Many
participants in their open-ended questions also articulated a need for
the introduction of the EFP as a course, which also requires a direct
commitment from schoolteachers. Adequate training is mandatory for
teachers so that they develop knowledge and skills to impart to students
with a sense of importance to the EFP. Then, active participation in
the EFP also involves co-curricular activities whereby students could
participate in peace clubs and programmes. The results in Table 3 indicate
a lack of EFP lectures, materials, training, and debates, which inhibit
students’ active participation in the EFP in Bosnian high schools and
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colleges. Therefore, education policymakers and education institutions
must (re)consider their mandate in delivering the EFP to the citizenry.

RQ3: 7o what extent students are aware of the culture of peace?

Table 4: Culture of Peace

Strongly Disagree (Undecided| Agree | Strongly
Disagree Agree

CULTURE OF PEACE

10. The Education for Peace
(EFP) can help in shaping the fu-
ture based on cooperation, inter- | 1.6 1.6 20.2 | 464 | 30.1
cultural awareness and common
social interests in BiH

I1. Participation in the Educa-
tion for Peace (EFP) can reduce
conservative and violent attitudes
among youth

12. Education for peace (EFP)
can help in enhancing social har-
mony and intercultural sensitivity
in BiH

13. Education for peace should be
included in the curricula along-
side a national group of subjects | 5.5 6.6 224 |38.8] 26.8
like language, history, and geog-
raphy.

14. Education for peace (EFP)
can help in dismantling the cul- | 7.1 6.6 246 |37.7| 24.0
ture of war and violence

2.7 5.5 246 415 257

3.3 4.9 257 459 | 20.2

15. BiH high schools are very ef-
fective in the promotion of educa- | 30.1 | 37.7 21.9 7.7 2.7
tion for peace

16. There is an obvious mismatch
between the Education for Peace
(EFP) and the effective promo- | 4.4 8.2 59.0 | 213 7.1
tion of human rights and respon-
sibilities

17. There is an obvious mismatch
between the education for peace
(EFP) and conflict resolution and
transformation

3.8 9,8 62,8 18,0 5.5
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According to the survey results and statement 10, 30.1% of the
students strongly agreed that EFP can help in shaping the future based
on cooperation, intercultural awareness, and common social interest in
BiH, while 46,4% of the students agreed with the statement. 20,2% of
the students were undecided and only 3,2% of the students disagreed
and strongly disagreed with the statement. Then, on statement 11,
whether participation in the EFP can reduce conservative and violent
attitudes among youth, 25,7% percent of the students strongly agreed
with the statement and 41,5% of the students agreed with the statement.
24,6% were undecided and only 8,2% of the students strongly disagreed
and disagreed with the statement. Then, on statement 12, “The
education for peace (EFP) can help in enhancing social harmony and
intercultural sensitivity in BiH” 66,1% of the students strongly agreed
and agreed while 25,7% of the students were undecided. Only 7,2% of
the students strongly agreed and agreed with this statement. According
to the students’ observation, 26,8% strongly agreed with statement
13 that “The education for peace should be included in the curricula
alongside with a national group of subjects like language, history and
geography” while 38,8% of the students agreed with this statement,
and 22,4% of the students were undecided. Only 12,1% of the students
strongly disagreed and disagreed with the statement. Then, statement
14, “The education for peace (EFP) can help in dismantling the culture
of war and violence” indicates that 61,7% of students mostly strongly
agreed and agreed with the statement while 24,6% were undecided and
13,6% of the students strongly agreed and agreed with this statement.
Then, statement 15 tested school effectiveness in the promotion of the
EFP. According to the results, 67,8% of the students strongly disagreed
and disagreed with this statement while 21,9% of the students were not
sure about the statement. Only 10,4% of the students strongly agreed
and agreed with the statement. In statement 16, “There is an obvious
mismatch between the education for peace (EFP) and an effective
promotion of human rights and responsibilities” most of the students
were undecided, which shows that students were confused regarding the
general potential positive effects of EPF on population in BiH. A very
similar response was yielded from statement 17 “There is an obvious
mismatch between the education for peace (EFP) and conflict resolution
and transformation”.
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The main determinant of postmodern society is risk and it
contributed to polarisation among the people, which is strongly present
in post-conflict societies with a weak democratic system. Besides these
challenges, Bosnia and Herzegovina must cope with ethno-nationalist
determinants that also affect social cohesion and coexistence.
According to the results in Table 4, the participants strongly agreed on
the importance of the EFP and the culture of peace among the people.
The participants supported the idea that cooperation, intercultural
awareness, social harmony, dialogue, and intercultural sensitivity could
be fostered through the EFP. In addition, the EFP is inevitable to counter
the culture of war, violence, and any form of discrimination. Slatina
(2018), one of the leading Bosnian peace education scholars, argued that
peace and dialogic culture could transform the interethnic relationships
in Bosnian post-conflict society. If properly implemented, the culture
of peace could enhance the culture of tolerance, understanding,
kindness, empathy, social integration, and universal love. In addition,
the culture of peace is grounded on knowledge, skills, and attitudes
that are inevitable for students’ development of mindfulness, attitudes,
solidarity, and respect for diversity (Harmans, 2001). Slatina (2009)
furthermore argued that peace and dialogic culture are important for
interdependent communication among peoples and nations, especially
in countries with cultural, ethnic, and religious diversity. In this regard,
Bosnia and Herzegovina can use diversity to enhance individual,
social, and national development, and progress, whereby socialisation,
acculturation, and accommodation processes may become vehicles
towards cultural pluralism.

Qualitative results and analysis

Enhancing social harmony, social solidarity and intercultural sensitivity
in Bosnia and Herzegovina is the process. The Bosnian society needs
to (re)consider its past to prevent violent history from repeating itself.
However, lessen from Bosnian example can be considered in other
multiethnic societies as well. Therefore, the values of peace, non-
violence, tolerance, human rights, and democracy will have to be
inculcated in the youth through the education system. According to the
views of young students in the above open-ended question, the culture of
peace has no alternative in Bosnia and Herzegovina, because the country
is composed of three major ethnic groups that have lived together side
by side for centuries. We need to propagate peaceful cooperation in the
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economy, politics, and education. Today’s world is cosmopolitan and
is characterised by risk, which is an additional argument for the people
of Bosnia and Herzegovina to consider larger social cooperation and
collaboration. A culture of peace can only develop if it is built on trust
and dialogue coming from all diverse levels of society. Building a culture
of peace requires a collective effort from individuals, communities, and
institutions to work towards the common goal of creating a peaceful
society.

Trust and dialogue are essential ingredients in building a culture
of peace. Trust involves having confidence in the intentions and
actions of others. Without trust, individuals and groups are less likely
to engage in cooperative and collaborative efforts toward peace. Trust
can be developed through mutual respect, understanding, and shared
experiences. In this regard, the culture of peace could be seen as the
essence of the new Bosnian society and other nations with similar
problems, especially among the younger generations. These new
social trends are supported by the participants in the above open-ended
question, whereby most of them argue for the urgent introduction of
the EFP in schools and colleges. Overall, they believe that the EFP
implementation through curricula, lectures, workshops, and projects
shall enhance social harmony, solidarity, and intercultural sensitivity.
However, some participants have accepted the idea of a polarised
society, expressing doubt about a positive change, and building social
harmony, solidarity, and intercultural sensitivity.

Table 5. Enhancing social harmony, solidarity, and sensitivity

Examples of Open-Ended Questions 1
How the education for peace (EFP) could enhance social harmony, social
solidarity, and intercultural sensitivity in B&H?

® Make themselves more present in schools and organise more workshops,
projects, and lectures. It is not that well known.

® Participation in EPF can reduce violent and conservative attitudes among
youth.

® e did not have any to begin with but expanding knowledge would help.

® [t could be very helpful and eye-opening for Bosnian students. And it is an
important topic to educate on.

® Young students can change their opinions on an issue, so its a great chance
for improving social harmony.
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® | think that EFP may have a strong effect on the youth, especially kids
who grow up in poverty and attend low-quality schools and receive below-
average education.

® EPF should be represented more among students in Bosnia. Most students
are not aware of its existence.

® [ think that it will help a lot if it exists more in schools. In my opinion,
people here do not know very well how to live in harmony.

Since the 1990s the fragmentation of the education system according
to ethnic lines has significantly contributed to the development of such
perceptions among students and young people. For instance, a good
example of forceful polarisation and prevention of interethnic exposure
and communication could be illustrated through the practice of “two
schools under one roof.” In Bosnia and Herzegovina in many cities with
mixed Bosniak and Croat populations, the pupils attend a school that
is physically divided into two parts, with different administration and
curricula (Pasali¢-Kreso, 2008; Kapo, 2012). Although this practice
is against international conventions, ethno-nationalists, and hardliners
fight for the division of schools into Croat and Bosniak. However, the
recent attempt to divide such schools in the city of Jajce was prevented
by the public, parents, and students. Most of the respondents argue
that due to the lack of interethnic exposure and communication young
people in the schools are very much divided. The ethnic organisational
structure and composition prevail in most of the schools which prevents
socialisation and interaction among students. These results point to the
urgent need for the introduction of the EFP in schools to foster values of
tolerance, understanding, and respect for diversity among the students
and youth in Bosnia and Herzegovina.

Table 6. Interethnic Dialogue

Examples of Open-Ended Question 2
To what extent do interethnic dialogue and a culture of peace prevail among
students in high schools? Provide some of your examples.

® [t does not happen very often, mostly with friendly chats in the classroom.
® Mostly we do not care about ethnicity.
® [ know someone who's of a different ethnicity and we get along well.

® [ never observed the behaviour of others, but obviously, it is different for
some ethnicity than for others. In my school, a lot of hate is being expressed
toward the Roma ethnicity.
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® Personally, my schools were not too diverse religiously, culturally, or
anything familiar, so we did not bother to talk about such topics too often. 1
think that is a shame.

® [t is always “they and us” students from other backgrounds are usually
“othered” even if everyone gets along and doesn t harass one another.

® [nmy school, there was only one ethnicity, so I do not have much experience
with ethnic communities.

® Most students learn from their parents, and that is where it all comes from.
In high school, we could see a bunch of exams like that.

® [t is a very little thing in high school. They do not talk about this topic very
much, but it is in some classes or just chatting.

Conclusion

In Bosnia and Herzegovina EFP has been primarily developed out of
activities and experiences of international peace activists. This culture
began after the end of the conflict and continued with the greater
involvement of the International Education for Peace Institute based in
Switzerland. In the past few decades due to these initiatives, several
seminars, programmes, training, and lectures have been conducted in
high schools and colleges across Bosnia and Herzegovina. For instance,
USAID supports a two-day conference on “peace education — to grow
in peace” in Sarajevo on October 25, 2022. The conference was the
main outcome of the project but the programme in the past two years
was implemented in more than 60 schools in cooperation with different
ministries. However, the literature review indicated that there is a very
serious lack of initiative by the local stakeholders and institutions. The
peace activities have not been institutionalised and are run mostly by
international organisations with the support of local non-governmental
organisations. In this regard, by exploring the EFP within the context
of awareness, participation, and culture of peace, this pioneering paper
fills in the research gap and calls on local policymakers and institutions
to implement the EFP in schools and colleges.

Students in multicultural societies are aware of social challenges
that are strongly felt throughout their education process and a good
example of such kind of awareness is the “two schools under one roof”
phenomenon. This is one of the reasons why our research findings depict
very negative results regarding students’ awareness and participation
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in the EFP. Therefore, this research argues for the implementation of
the EFP not only to foster students’ participation in the EFP but also
to integrate students in critical thinking within the framework of the
culture of peace and dialogue. Once students are involved in critical
thinking and a culture of peace and dialogue they begin to deal with
diverse views, whereby they manage their motives, biases, assumptions,
prejudices, and viewpoints. A culture of peace and dialogue are the
foundations of socio-cultural life, especially for post-conflict societies
in countering racism, chauvinism, ethno-nationalism, discrimination,
and xenophobia. The EFP is vital for high school and college students
because of students’ knowledge, skills, and capacities to cope with hate
speech, radicalisation, and violence.

This research has significant implications for EFP in Bosnia and
Herzegovina. It demonstrates the importance of the EFP, especially
regarding high school and college awareness, participation, and the
development of a culture of peace. This paper adds to the peace studies
literature on Bosnia and Herzegovina, provoking peace activists,
professors, and graduate students to explore and promote the EFP
among the youth, policymakers, and institutions. Future research
could continue to evaluate the EFP activities, programmes, projects,
and strategies. Furthermore, this study could be replicated with a
larger number of participants, as well as schools and colleges. Finally,
this study promotes EFP in multicultural societies for encountering
radicalism, violence, and extremism.
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