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ABSTRACT

This study is an exploration of the relationship between religious commitment and
career decison making among students at the International Islamic University
Malaysia. The sample of this study consisted of two hundred and thirty students. The
major hypotheses of the study were that (a) the degree of religious commitment
among students in ITUM is high, (b) the students are highly confident in their career
decisions; (c) there is a positive correlation between confidence in career decisions
and religious commitment. The instruments used were Career Decision Scale (CDS)
and Religious Commitment Inventory (RCI). The results found that students of 11UM
have a high level of religious commitment and a moderate level of confidence in
career decision-making. Multivariate Analysis of Variance showed a significant
difference between local and International students with international students having
more confidence in career decision-making. Using statistical analysis of correlation,
results did not show any significant relationship between CDS and RCI as was
predicted by the hypothesis. However, the results showed a significant, positive
relationship between the ‘career certainty’ subscale and religious commitment. These
findings have important implications for career counsellors, as they show the
importance of religious commitment in career counseling.

Introduction

Making a career choice is something every individual has to make at one point in his
or her life. As such, some individuals make the wrong choice only to realize later on
that they could have made the right one if given proper guidance. Because of this,
public policies on career guidance and counseling are receiving increased recognition
and support in developed countries. These policies and services are designed to assist

individuals in managing their careers, at any time during their lives, in order to make

informed vocational and educational choices. Such guidance uses self-assessment and
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information gathering, to ensure individuals’ decisions are based upon proper
knowledge of themselves and the labour market, thereby reducing failure.

Nevertheless, career decision-making has become a maor dilemma for
university students. Each year, a number of university students are changing their
major during their studies. Research has found that after enrolling in college, about
50% of the students change their major at least once (Corkin, Arbona, Coleman &
Ramirez, 2008) and over 50% of college freshmen in the United States seek
professional advice in choosing a career (Hannah & Robinson, as cited in Ki-Hak,
2005). Several studies are aso being conducted to identify the factors that are
influencing this career indecision. Although there is no one theory that has effectively
explained the phenomenon of career indecisiveness, variables such as personality,
locus of control and inadequacy of information have al been found to have an
influence on the trend (Gaffner & Hazler, 2002).

There are severa theories that explore the process of career decision-making
and one of them is the spiritual approach. Miller-Tiedeman’s life career model
proposes that an individual’s spirit is an important factor that affects their lives and
career. Their spiritual energy and motivation provide a direction for them in their
lives and making their decisions (Sharf, 2004). However, there are only a limited
number of empirical studies that have explored the relationship between spirituality
and career decison-making process. Most of the current research in the area of
spirituality, religion, and career development is focused mostly on understanding the
degree to which spirituality and religiousness affect the way individuals handle career-
specific tasks (Duffy, 2006a). Hence, the identified problem is the lack of available
research conducted in Muslim society regarding religious commitment and career

decision-making. Therefore, this study is attempting to examine the relationship
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between religious commitment and career decision-making among Muslim students.
For this purpose this study has tried to understand the degree of religious commitment
and confidence among students of International Islamic University Malaysia. This
study has enquired to what extent the students are confident about their career
decisions, and tried to determine the relationship between religious commitment and
confidence about career decisions. It is assumed that the degree of religious
commitment among students in UM is high and therefore they are highly confident
in their career decisions. It has also been assumed that there is a positive correlation
between confidence in career decisionsand  religious commitment.

In this study Confidence in career decision is defined as the degree of
confidence one has in deciding on a career choice as measured by the Career Decision
Scale (Osipow, Carney, Winer, Yanico, & Koschier, 1987), while Religious
commitment refers to a person's relationship with a certain religion, or faith as
measured by Religious Commitment Inventory (Worthington, Wade, Hight, Ripley,
McVullogh, Berry, 2003).

THEORIES OF CAREER DEVELOPMENT

The literature in career making has provided different theoretica models in career
decision-making and these models have provided an overview of how individuas
make career decisions. Career theories offer a framework within which client
behaviour can be examined and use it to identify, understand, and respond to clients’
career goals or problems (McDaniels & Gysbers, 1992). However, before looking
into these theories, one must understand what is meant by the term career and career
development. Arthur, Hall, & Lawrence (1993) defined career as the evolving
sequence of a person’s work experiences over time. The National Career

Development Association defined it as “the time extended working out of a
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purposeful life pattern through work undertaken by the person” (Reardon, Lenz,
Sampson, & Peterson, 2000: 6). According to these definitions, career is not just the
vocation or job one chooses. It is a more complex term, which involves all the
activities and positions in an individual’s life throughout his lifetime of work.

The term career development as defined by the American Counseling
Association is “the total constellation of psychological, sociological, educational,
physical, economic, and chance factors that combine to influence the nature and
significance of work in the total life span of any given individual” (Engels, 1994: 2).
There are several theories explaining career development. Gelso and Fretz (2001)
grouped them into four categories: trait oriented theories, socia learning and cognitive
theories, developmental theories, and person-in-environment theories.

Trait-factor theories have been the oldest theoretical approach to career
development (Osipow & Fitzgerald, 1996). These trait-oriented theories are rooted in
Frank Parson’s vocational counseling paradigm of matching individual traits with the
requirements of occupations (Zunker, 2006). According to Parson, optimal career
choices require three steps for individuals to take. They are knowledge of sdlf,
knowledge of work environments, and some methods of matching the characteristics
of one’s self to those of work (Arthur, et al, 1993). Hence, in trait and type theories,
the basic postulation is that every individual has different traits and needs, and that the
requirement of each occupational environment is different. Therefore, for an
individual to make a good career choice, it is imperative that he or she must first
understand himself or herself, then the working world, and then match both to find a
good fit.

There are severa trait and type theories. Some of them are trait and factor

theory, work adjustment theory, person-environment-correspondence counseling,
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Holland’s typological theory, and Myers-Briggs type theory (Sharf, 2004; Zunker,
2006). In trait and factor theory, the major assumptions are that individual’s and
occupation’s traits can be matched and that the closer the match, the more
occupational success and satisfaction the individual will get (Seligman, 2004).

Similarly, work adjustment theory focuses on assessing an individual’s needs
and skills so that they can be matched with similar needs and skills required by the
occupations (Sharf, 2004). This theory maintains that work is not only task oriented,
but also includes human interaction with all its psychological aspects. According to
this theory, both the individual and the work environment have to meet each other’s
requirements in order to establish a positive relationship (Zunker, 1998). According
to thistheory, job satisfaction is very crucial for work adjustment.

Another theory that is based on traits is Holland’s typology theory. Developed
by John Holland, this theory assumes that “people express themselves, their interests,
and values through their work™ (Sharf, 2004: 90). According to this theory,
individuals are attracted to a given career because of their unique personalities
(Zunker, 1998). Hence, Holland classified peoples’ personalities and how they
interact with environment into six different types. They are: Redlistic, Investigative,
Artistic, Social, Enterprising, and Conventional. A basic assumption of Holland’s
theory is that vocationa satisfaction, stability, and achievement depend on the
congruence between one’s personality and the environment where he works (Arthur et
al, 1993). Thistheory also predicts that individuals with matching occupations will be
more satisfied and less likely to change environments than will individuals with
mismatching occupations. Secondly, persons with mismatching occupations will be

influenced by the environment in which they are working towards congruence.
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Therefore, basically, al the trait and factor theories are built on the notion that
each individual has a set of personalities and each occupation and work environment
has its own requirements and characteristics. Hence, for an individual to be satisfied
and fully function, these two have to be matched and be congruent.

On the other hand, socia learning theory proposes that socia conditioning,
socia position, and life events are important in influencing career choice. According
to Krumboltz’s social learning theory, the process of career development involves four
factors which are genetic endowments and specia abilities which include inherited
gualities rather than learned skills that can set limits on an individual’s career
opportunities; environmental conditions and events which include factors that are
outside the control of an individual; learning experiences in which the individuals
learn through reactions to consequences or through direct observations, and task
approach skills which include a set of skillsthe individual develops throughout his life
(Zunker, 1998).

Krumboltz emphasizes that these experiences lead the individual to the
ultimate career choice (Zunker, 2006). According to social learning theories,
individuals come to a certain career decision after considering many variables
(Osipow & Fitzgerad, 1996). Self-efficacy is one of the major concepts in socia
learning theory and has been found to be related to career decision-making and career
planning (Osipow & Fitzgerald, 1996). Hence, social leaning theories are very
important in understanding the career choices of individuals.

A similar approach to social learning theory isthe relational approach to career
development. This approach is concerned with the impact and influence of parents on
their children’s career development and career decision making. One of the pioneers

of this approach is Anne Roe who suggested that the occupational selection of an
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individual is based on the psychologica needs that develop from the interaction
between children and their parents (Sharf, 2004). According to Roe, there are three
types of parents’ attitudes towards their child which affects the child’s career choice
(Sharf, 2004). The first type is concentration on the child where parents are
overprotective and over demanding. The second type is avoidance of the child where
the child is rejected emotionally by being criticized and punished. The third type is
acceptance of the child where parents encourage the child and there is a tension free
environment between the parents and child. All these play an important role in
deciding occupations for the child when they grow up.

The development theories have also been very instrumental in explaining the
career development of an individual throughout his lifespan. One of the major
proponents of this approach is Donald Super. His lifespan theory centres on the
notion of self-concept. He believes that vocational self-concept develops through
physical and mental growth, observations of work, identification with working adults’
genera environments, and general experiences. According to Super, vocational self-
concept is formed step by step throughout an individual’s lifespan as they become
more aware of the world of work and also through experience (Zunker, 2006). He
emphasized the fact that clients have a better chance of making optimal decisions
when they are most aware of the working world and themselves and this is very
important for counselors to work on (Zunker, 2006).

Another developmental theory which is similar to Super’s theory in which
career choice happens in stages is put forth by Ginzberg, Ginsburg, Axelrad, and
Herma which suggests that vocational choice is a process that happens in three stages

during an individual’s life. These are Fantasy, Tentative, and Realistic periods (Cited
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in Osipow & Fitzgerald, 1996). These periods are further divided into stages, which
the individuals go through as they grow from childhood into being adults.

Overdl, these approaches to career development theories give career
counselors a broader picture of individual’s career development process. Each
individual is unigque and hence, they may require different ways to help them with
their career dilemmaAs such, career counselors can work with each individua as a

unique case and apply the approach that can best fit the individual.

THEORIESRELATED TO RELIGION AND SPIRITUALITY

The above mentioned theories are more concerned with how the individuals make
their career and occupational choice. The following part is designed to discuss career
decision-making theories, which are related to spirituaity and religiosity.

The approach, which is known as Miller-Tiedeman's Lifecareer Foundation
differs from other career theories because according to this perspective, an
individual’s spirit is an important factor that affects their lives and career. Their
spiritual energy and motivation provide a direction for them in their lives and making
their decisions (Sharf, 2004). A study by Huntly shows how Christianity helps clients
understand their career decision-making process. In another study, Stolz-Loike
applies Judaism in understanding career and career decision making (Cited in Sharf,
2004).

In their book, ‘Soul Work’, Bloch and Richmond proposed that spirituality and
work are connected through seven principles. These principles are: change, balance,
energy, community, caling, harmony and unity. Combined, these seven themes
reflect a spiritual approach to career decision-making (Sharf, 2004). Bloch aso

argued that people who understand their work as spiritual also consider their
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contribution to the world, avoid self-centeredness, and integrate their work lives with
their personal lives (Duffy, 2007).

Hansen’s Integrative Life Planning Approach is a holistic approach that
encourages people to connect various life aspects by providing a framework for
helping individuals understand and integrate work, family, and spirituality so that they
could achieve a sense of wholeness and life satisfaction (Perrone, Webb, Wright,
Jackson & Ksiaza, 2006). Hansen (2001) emphasizes on integrating the mind, body,
and spirit. He argues that broader kinds of self-knowledge (beyond interests, abilities,
and values) and societal knowledge (beyond occupational and educationa
information) are critical to an expanded view of career, including multiple roles,
identities, and critical life tasks in diverse cultures. According to Hansen (2001),
spirituality embraces purpose, meaning, connectedness, and sense of community. It
may or may not include religion. Career choices are spiritual in that they are
expressions of one’s gifts and talents. Spiritual questions individuals can ask are
“What does work mean in my life?” and “What do I want in my life through my
work?”.  When individuals integrate spirituality in choosing a career, they embrace
and celebrate life journeys, regardless of the path followed or led down. It opens up
attitudes of flexibility and openness to foster development, give way to opportunities
for learning and growth, and celebrate and embrace change.

These theories suggest that spirituality and religiousness plays an important
role in career development, including career decision making, job satisfaction, and
work values of individuals.

FACTORSAFFECTING CAREER DECISION-MAKING
During the past decades, much research has been conducted in an attempt to provide

an explanation for career decision-making difficulties among college students. As
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such, severa studies have been conducted to find out the major factors that contribute
to career decision-making (Johnson, 2007; Thompson, 2001). The most common
factors that are being studied include family, information about world of work, locus
of control and personadlity (Gaffner & Hazler, 2002). However, more recently,
researchers have taken interest in studying the effects of religiosity or spirituality on
the career development and work.

Gaffner and Hazler (2002) conducted a study to find the factors related to
indecisiveness in college students. Their study tried to explore the relationship
between a student’s level of indecisiveness and lack of career readiness, lack of career
information received, difficulty in decision-making, and four personality types. The
sample consisted of 111 undergraduate students (56 women and 55 men) in their first
or second year in a private Mid-western university. All of the participants were
undecided about their major. The researchers used the Myers-Briggs Type Indicator,
Career Factors Inventory, and the Career Decisions Difficulties Questionnaire. The
results found a correlation between the level of indecisiveness and the level of career
readiness, the amount of occupational information received, and the amount of
difficulty in decision-making.

In her research, Etta (1999) examined the relationship and predictability of
persona, social, and family variables on the career decision making of college
students. A total of one hundred students completed an Assessment of career
Decision Making and a demographic questionnaire. The variables tested were age,
gender, ethnicity, socioeconomic status, family structure, college grade point average,
parent’s occupation, and employment status. The author found a significant

relationship between ethnicity and socioeconomic status and students’ progression in
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selecting a college major. However, no significant relationship was found for age,
gender family structure and grade point average.

Johnson (2007) conducted a research to determine what relationship exists
between deciding career, motivational level, locus of control, and attributional style.
The sample size of this study consisted of 95 ninth grade students. Some of the
demographic variables taken into account for this study were student socioeconomic
status, involvement in special programming at school (i. e. Exceptional Education, or
Advanced Placement), parental education level, and parental occupation. The
researcher used Career Decision Scale (CDS), Children’s Attributional Style
Questionnaire-Revised (CASQ-R), Children’s Nowicki-Strickland Internal External
Locus of Control Scale (CNISE), and the Five Item Polarized Motivation Scale to
collect the data. Using ANOV A and Mann Whitney test, as well as a series of ssmple
linear regression analyses, the results showed only predictive relationships among the
variables existed between career certainty and motivation, career indecision and
attributional style, and locus of control and attributiona style.

In another study, Ferguson (2007) also studied career decision and motivation.
However, his study was focused on finding out whether there existed any relationships
between career decision and the motivation to persist and career indecision and the
lack of motivation to persist. The Career Decision Scale and the Achievement
Motivation Profile assessments were administered to 105 students at a comprehensive
community college. The results showed that there is a statistical relationship between
career decision and motivation to persist. This study indicates that it is very important
for students to have a clear career goal and make career decisions so that they have the

motivation to continue their studies.
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Career self-efficacy is dso one of the factors researched in the field.
Researchers, Mei and colleagues explored the factors influencing high school
students’ career aspirations. More specifically, they explored the relationship among
learning experience, gender, career self-efficacy, outcome expectation, vocational
interests, and career aspiration. 141 high school students from a Midwest suburban
public school participated in the study. Instruments used by the researchers were a
demographic questionnaire which included participants paid work experiences,
guestions about family activities related to career awareness and exploration and
guestions related to school experiences, particularly focusing on career guidance; Self-
Directed Search; and a measure of outcome expectation that was developed by the
research team. The results of a structural equation modeling analysis supported the
mediating role of career self-efficacy in the career decision-making process (Mei,
Wei, & Newmeyer, 2008).

RELIGIOUSCOMMITMENT IN CAREER DEVELOPMENT

Before we discuss the relationship between carrier decision making and religious
commitment it might be useful to examine some empirical research conducted on
career decision-making. Over the past decade, there has been an interest in the role of
spirituality and religion with respect to both physica and mental health. Although
spirituality and religiousness are considered by some researches as the same (Rashid,
2004), others distinguish between the two. While spirituality generally refers to an
individual’s relationship with a higher power or powers, religiousness refers to a
person’s relationship with a certain religion, church, or faith community (Miller &
Thoresen, 2003). Since both concepts are interrelated, they will be interchangeable in
this study. Assuch, severa studies have been conducted to explore the phenomena of

religiosity and spirituality.
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In a research conducted among two hundred and thirty-five undergraduates
(ages 18-25) from three universities, researchers attempted to assess outcomes
associated with a religious/spiritual orientation toward life. For their study, the
researchers used the Rohrbaugh-Jessor Religiosity Scale to measure religiosity,
Allport Spirituality Scale to measure spirituality and Rosenberg Self-Esteem Scale to
measure self-esteem. The data revealed that high religiosity is associated with higher
self esteem, has more assets for healthy growth, and that those who scored high on
religiosity and spirituality were least likely to be involved in such antisocial behaviors
such as stealing, getting into trouble with the police, and damaging property (Knox,
Langehough, Walters & Rowley, 1998).

In a similar study, using 12,992 high school seniors, Trusty and Watts (1999)
investigated bivariate relationships of high school seniors' religious perceptions and
behaviour to several school-related, career-related, and leisure variables, and the
mediating effects of parental involvement in predicting academic attitudes and drug
use from religious perceptions and behaviour. For the purpose of their study, the
authors used factor analyses to develop several variables (scales) for the study: The
Religious Perceptions/Behavior scale that assessed the importance of religious
activity, perceptions of religiousness, and attendance at religious services; The Life/
Career Outlook scale assessed perceptions of the future regarding job, family, friends,
and general well-being; The Academic Attitudes scale which quantified the perceived
importance of school, grades, and future educational achievement; The Drug Use
scale that indicated drug use among friends and respondents’ use of cigarettes, alcohol,
and marijuana; and The Attendance Problems scale which indicated frequencies of
school absences, tardiness, and skipped classes. Through correlations, the results

revealed that those who perceived religion to be important in their lives and
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participated in religious services seemed to aso exhibit positive attitudes and
behaviour regarding school, career, and leisure. Scores on the Religious Perceptions/
Behavior scale had the strongest relationships with (a) Drug Use scale scores
(negative correlation), (b) volunteer work, (c) Academic Attitudes scale scores, and
(d) Parental Involvement scale scores. However, there were weak negative
relationships of Religious Perceptions/Behavior scale scores to Delinquency scae
scores and to School Attendance Problems scale scores. Overal, the study found
positive perceptions of religion and frequent attendance at religious activities were
related to the following for high school seniors: (@) positive parental involvement, (b)
positive perceptions of the future, (c) positive attitudes toward academics, (d) less
frequent drug use, (€) less delinquent behaviour, (f) fewer school attendance problems,
(g) more time spent on homework, (h) more frequent volunteer work, (i) recognition
for good grades, and (j) more time spent on extracurricular activities. Based on this,
the authors suggest that for prevention or remediation of problems for adolescents,
counselors and educators should assess religious perceptions and behaviors and, if
appropriate, address them.

In his study, Brown (2008) investigated the relationship between spirituality and
anxiety and depression. One hundred and twenty two university students completed
the Religious Problem-Solving Scale, the Spiritual Well-Being Scale, Beck Anxiety
Inventory and the Beck Depression Inventory-l1l. Results yielded an inverse
relationship between the spirituality and mental headth assessments. More
specifically, spirituality subscale measuring existential well-being was reported to
have significant relationships with both mental health measures. On the other hand,
no significant relationship was found between anxiety, depression and religious

coping style. The author concluded that individuals reporting higher levels of
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existential well-being also have lower levels of symptoms of anxiety and depression.
Such findings were also found in studies conducted in Malaysia. A study
conducted in the Malaysian context investigated the relationship between religiosity
and psychological well-being. The variables investigated were four aspects of
religiosity- intrinsic orientation, extrinsic orientation- personal, extrinsic orientation-
socia and religious behaviors, on the one hand, and three aspects of psychological
well-being- anxiety, depression on the other hand. Two hundred and fifty students of
three different races from four universities, including International Islamic University
Malaysia participated in the study. The results showed a positive relationship between
religiosity and psychological well-being. It was also found that female students had
higher scoresin religious behavioural dimension than male students, but no difference
was found on the other three dimensions. The results also showed that Muslims had
higher scores in religious behaviors, intrinsic orientation and extrinsic-personal
orientation and lower scores in extrinsic-social orientation than others (Rashid, 2004).
In another research, which was conducted at the International 1slamic University
Malaysia, assessed the magnitude of, and gender differencesin spiritual well-being of
undergraduate university students (Syed Sohail Imam, 2009). With a sample size of
278 participants (19.4% Males, mean age = 21.69 years, SD = 1. 68; 79.9% females,
Mean age = 21.55, SD = 1.57), the study attempted to measure spiritual well-being,
religious well-being, and existential well-being using the Spiritual Well-being Scale.
Using a one sample t-test, it was found that the participants obtained significantly
higher than the theoretical average on measures of overal spiritua well-being.
Furthermore, an independent sample t-test analysis revealed significant gender
differences in overal spiritual well-being and religious well-being with females

scoring higher on both measures. However, in the case of existential well-being,
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gender difference was marginally significant. Overal, the study found that students at
the International Islamic University Malaysia have high levels of spiritual and
religious well being.

Similarly, another study was also conducted at the International Islamic
University Malaysia exploring religiosity (Houtouin, 2005). The purpose of the study
was to examine how collective activities, cultura differences, English proficiency and
religiosity affected socia integration. The sample consisted of 350 students from both
local and international students. Using questionnaires to measure all the variables, an
interesting finding of the study was that local students reported higher religiosity than
international students, but there was significant relationship between religiosity and
socia integration only among international students, and not among local students.

However, contrary results have aso been found for the relationship between
spirituality and well-being. In a study conducted with 262 university students, an
attempt to examine the proposition that religiosity and spirituality are inversely
associated with personal distress was done by Schafer (1997). The results showed
mixed findings with no significant relationship between the spirituaity/religiosity
variables of Christian rebirth, dependence upon a larger power, belief in life after
death, attendance at religious services, frequency of prayer, and current religious
preferences and personal distress. On the contrary, a higher importance of religion in
respondents’ lives was associated with higher personal distress. However, a clear
sense of meaning and direction was strongly associated with lower personal distress.
The author gives some plausible explanation to the findings that perhaps placing high
importance on religion resulted in internal guilt and anxiety about measuring up to
divine expectations or in a sense of conflict with the surrounding secular world, both

of which might in turn lead to high personal distress.
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Like mental and physical health, spirituality and religious commitment plays
an important role in individuals’ career development and work. However, there are a
limited number of researches been conducted regarding this issue and career
development professionals refrain from bringing spirituality and religiosity into their
work (Moshe, 2003). Nevertheless, there have emerged some studies that support the
role of spirituality in individual’s career development.

A phenomenological study conducted by Royce-Davis and Stewart (2000)
attempted to understand the interaction between spirituality and career development
among college students. Ten undergraduate students with diverse backgrounds in
major year in school, and family and religion were chosen to participate in the study.
Through open-ended questions, and follow up over a course of 12 months, the
researchers found that spiritual struggles and spiritual growth have a significant
impact on the participants’ career development.

In another qualitative study, the relationship between religion, spirituality, and
career development were explored using semi-structured interviews (Constantine, et
al, 2006). Using a sample of 12 African American undergraduate students in a large,
predominantly white, private university, the researchers conducted the study through
interviews based on previous literature. Through the interviews, the researchers
identified 6 domains: degree of identification, as religious or spiritual; parents’
influence on religious beliefs; role of religion and spirituality in participants’ career
development; challenges in dealing with academic and career-related issues; religious
and spiritual strategies to deal with academic and career-related challenges; and
indicators of success in future career or occupation. In relation to the role of religion
and spirituality in participants’ career development, participants revealed that they

believed God had a unique plan for their life through their career choice and that they
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believed it was important to help or serve others through their work. Moreover, the
study also found that religion and spirituality served as a critical shield against the
challenges participants face as they work towards their career goal.

Similar studies have also been conducted to examine the impact of spirituality
on career decision making. A quantitative study conducted by Duffy (2006a), with a
sample size of 133 undergraduate students, also found similar results for the
relationship between religion and career. The purpose of the study was to examine the
relationship between religious support, social support, career exploration, and career
decision sdlf efficacy. Using questionnaires to measure God support, social support,
religious community support, and CDSE, the results found significant correlations
between one’s level of social support and religious support, with CDSE but not career
exploration.

A similar study was conducted by Duffy & Blustein (2005) which examined
the relationship between spirituality, religiousness, and career adaptability using a
sample of one hundred and forty four undergraduate students. The authors
hypothesized that higher levels of religiousness and spirituality would predict higher
levels of career adaptability as measured by Career Decision Self Efficacy and Career
Choice Commitment. The findings of the research partially supported the hypothesis.
The authors concluded that individuals with high spirituality and religiosity tend to be
more confident in their ability to make career decision.

Apart from studies on the career development of university students, research
has also been conducted in other aspects of career aswell. Collins (2008) conducted a
study with 240 African American women and men. The purpose of the study was to
examine the role of spirituality as a moderating factor between career barriers and

career outcome expectations. The instruments used in the study were Career Barriers
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Inventory-Revised (CBI-R), Outcome Expectations, and the Spiritual Involvement
and Beliefs Scale. The career barriers studied were sex discrimination, racial
discrimination, inadequate preparation, decision making difficulties, job market
restraints, difficulties with networking. The results found that career barriers were not
significantly related to outcome expectations and that spirituality did not serve as a
facilitative factor between the two variables.

Studies were also done on career transition and spirituality. An exploratory
study conducted by Akcali (2000) explored the relationship between spirituality and
career transition process in middle-aged women’s lives. In depth interviews were
conducted with a sample of 20 women who were in or went through a transition
process. The results of the study indicate ways in which spirituality impacts career
transition process through reflection. In particular, it seemed to have an impact on the
participants’ lives at the time they engaged in re-thinking of who they were, through
which kind of work they could reach a sense of harmony, and the meaning of their
lives. The study also found that earlier religious education has an impact on the
participants’ current ethics and morals.

Furthermore, research has also been conducted to examine whether spirituality
and religiousness influence work and work place. For example, a qualitative psycho
biographical study which investigated whether there is evidence that spirituality does
actually influence work behaviour among 16 participants (age 40 — 50) found
that spirituality clearly influences work behaviour (Lips-Wiersma, 2002). In addition
to that, in his research, Browne (2001) examined the relationship between religious
orientation, religious commitment and work values amongst a sample of 401
undergraduate students. The participants were from a religious institution (the

historically black religious college) and a non-religious institution (the predominantly
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white university). The results found significant correlations between religious
measures and several work values. More specificaly, intrinsic religiosity and
religious commitment were related to the work value of altruism while extrinsic
religiosity and religious commitment was found to be related to the work value
economic returns.

In astudy that explored the relationship of spirituality to work and family roles
and life satisfaction, Perrone and colleagues found that spirituality impacted the
participants’ work, marriage, parenting, and life satisfaction in many ways. The
research was conducted among 99 college students using six instruments. Life
satisfaction, spiritual well-being, marital satisfaction, parental satisfaction, work
satisfaction and open ended questions. Quantitative analysis using multiple regression
indicated that existential well-being and marital satisfaction contributed positively to
life satisfaction. However, in the open-ended questions, participants indicated that
their spiritua beliefs had little or no impact on their career development (Perrone,
Webb, Wright, Jackson & Ksiaza, 2006).

Boyce (2005) conducted a study among 312 participants (201 recruited through
web-based and 109 recruited through Baptist church congregation) to investigate the
role of religious support in reducing work family conflict. Using structural equation
modeling to analyze the relationship between the multiple variable used, the results
revealed mixed support for the relationship between religious support and stressors.
Contrary to the researcher’s expectation, it was found that higher levels of perceived
spiritual support were associated with higher levels of family stress. In providing
possible explanation for this result, the researcher suggests that it may be because
when individuals face stressful situations, they seek help and support from God and

their faith to help them cope with the situation.
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A review of the theories and past literature suggests that spirituality and
religious commitment plays a role in an individuals’ life. Whether it is psychological
well being or work satisfaction or work ethics, the role of spirituality and religious
commitment cannot be undermined. Although there is no vast research done on
spirituality and religious commitment, the limited research conducted on the subject
gives some evidence that these factors play an important role in an individual’s career
development process and career decision making process. Hence, the present study

was designed to assess the role of religious commitment in career decision-making.

RESEARCH METHODOLOGY

This study used a survey design to examine the relationship between religious
commitment and career decision making. For the purpose of this study, questionnaires
were used to collect data. The survey was conducted among 235 students who study
in four different faculties of International Islamic University, Maaysia. These
faculties were selected because they have the highest number of students.  The
demographic profile of the participants is presented in Table 3.1. As for the
distribution of participants among the specializations, 30.6% are in Laws (n=72),
33.2% are in Economics (n=78), 22.1% are in IRKHS (Islamic Revealed Knowledge
and Human Sciences) (n=52), and 11. 9% are in Education (n=28).

Table3.1
Distribution of respondents according to demographic variables

Demographic variables n %
Respondent’s origin
[nternational 69 29.4
Local 166 70.6
Aqge groups
17-20 years 16 6.8
21-25 years 191 81.3
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26-31 years 25 10.6

32- and above 3 13
Gender

Male 60 25.5

Female 175 745
Yearsin faculty

First year 33 14

second year 80 34

third year 86 36.6

fourth year 31 12.9
Specialization

Law 72 30.6

Economics 78 33.2

IRK & Human Sciences 52 22.1

Education 33 11.9
Major declared

Yes 197 83.8

No 35 149
Religion

IsSlam 235 100

The questionnaires were used in its original English version. The instruments that
were used are Career Decision Scale (CDS) and Religious Commitment Inventory
(RCI). The CDS consists of two scales: the Certainty Scale, which measures one’s
certainty of educational and occupational choice, and the Indecision scale, which
measures the antecedents of educational and occupational indecision The Certainty
Scale consists of the first two items of the instrument, and the sum of these first two
items is the certainty score. Items 3 through 18 are the Indecision Scale, and the sum
of the Indecision Scale items is the indecision score. A high score on the Indecision
Scale indicates indecision regarding a career choice. Items 1 to 18 are al self-rated
responses, and responses are made from a 4-point Likert scale, with a one indicating

the item has low similarity to the respondent and a four indicating the item has high
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similarity to the respondent. Item 19 is an open-ended question in which respondents
can expand on or clarify prior items. Test-retest reliability for the Indecision Scale
has consistently been reported to be above 0.80.

RCI contains 10 statements which are rated on a 5 point likert scale ranging
from 1 = Not at all true of me, and 5 being “totally true of me”. The instrument was
designed to measure an individual’s motivational and behavioural commitment to
religious values. In a study of religious commitment among only Christian students,
Worthington et a (2003) reported moderately high internal consistency reliability
(Cronbach’s apha. 88).

Psychometric properties were obtained for the two scales used in the study.
For internal consistency reliability, Cronbach’s alpha was used (see Table 3.1).
Results show that the mean score for career decision in this sample was m = 42.65 (SD
=9.498) and m = 37.13 (SD = 7.27) for religious commitment. The scales were found
to be acceptably reliable (o = .881 and a = .878 respectively).

Table3.2
Means, Standard Deviations and Cronbach Alpha Coefficients of Measures

M easurements N M SD Alpha
CDS 18 42 65 9.498 .881
RCI 10 37.13 7.271 878

To analyze the data, the researcher employed several statistical procedures. First,
descriptive statistics were used to answer the first six hypotheses. A frequency
descriptive analysis of the sample was also conducted to find out participants’

responses towards the items in the scales. Secondly, Multivariate Analysis of
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Variance, Analysis of Variance and Independent Sample t-test was conducted to find

the difference between selected variables with regards to the instruments.

Table3.3
Statistical Method Employed

No. Research Question Data Statistical Method

1  What isthe degree of religious Religious Descriptive statistics
commitment among studentsin Commitment and Fregquency
[HUM? Inventory Distribution

2 To what extent are the students
confident about their career
decisions?

3 Is there any difference among
demographic variablesin CDS
and RCI?

4  What isthe relationship between
religious commitment and
confidence about career
decisions?

Career Decision
Scale

Religious
Commitment
Inventory
Career Decision
Scale

RCI and CDS

Descriptive statistics
and Frequency
Distribution

MANOVA,
ANOVA, T-Test

Correlation

The current study also employed correlation to test the hypothesis. This

design was chosen because the researcher attempted to find out the relationship

religious commitment as independent variable and career decision-making as

dependent variable among the participants. Additionally, it will help to identify the

association between the variables in terms of direction and strength.

RESULTS

Religious Commitment

The first hypothesis was that the degree of religious commitment among students in

[TUM is high. Descriptive statistics were used to assess the respondents’ level of
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religious commitment as measured by Religious Commitment Inventory (RCI). The
results showed that the mean for RCI for IUM students is 28.43 with a minimum
value of 12 and a maximum value of 40. This shows that the level of religious
commitment among the respondents is high. Thus, the first hypothesis is supported.
Crosstabulations were also conducted to further assess the responses for each item
within the four specializations. The results are shown in Table 4.1, 4.2, and 4.3. The

mean and standard deviation is reported in Table 4.4.

Table4.1
Students’ response to religious commitment (religious practices)
Item Specialization Likeme Notlike me
| often read books and magazines about my Law 13 43
faith. 23.2% 76.8%
Econ 27 51
34.6% 65.4%
IRKHS 20 31
39.2% 60.8%
Edu 7 12
36.8% 63.2%
Total 67 137
32.8% 67.2%
| spend time trying to grow in understanding of Law 24 32
my faith. 42.9% 57.1%
Econ 51 27
65.4% 34.6%
IRKHS 33 18
64.7% 35.3%
Edu 8 11
42.1% 57.9%
Total 116 88
56.9% 43.1%
It isimportant to me to spend periods of time in Law 36 20
private religious thought and reflection. 64.3% 35.7%
Econ 57 21
73.1% 26.9%
IRKHS 27 24
52.9% 47.1%
Edu 11 8
57.9% 42.1%
Total 131 73
64.2% 35.8%
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The items in table 4.1 are related to students’ engagement in religious practices

and the importance they give to growth in religious knowledge. The results show that

the majority of studentsin the entire specializations do not read books about their faith

(67.2%). However, it aso shows that the majority of studentsin al the specializations

reported spending time in religious thoughts and reflection (64.2%). As for spending

time in growth in religion, the results show mixed findings with students in

Economics (65.4%) and IRKHS (64.7%) scoring high, while only 42.9% students in

Law and 42.1% in Education agreeing with the statement. However, the differenceis

not much and it can be inferred that students in al the specializations do spend timein

religious practices.

Table 4.2
Students’ response to religious commitment (religious contribution)
Item Specialization Like me Not like
me
I make financial contributionsto my religious Law 17 39
organization. 30.4% 69.6%
Econ 24 54
30.8% 69.2%
IRKHS 12 39
23.5% 76.5%
Edu 5 14
26.3% 73.7%
Tota 58 146
28.4% 71.6%
| keep well informed about my local religious Law 23 33
group and have some influence in its 41.1% 58.9%
decisions. Econ 39 39
50.0% 50.0%
IRKHS 19 32
37.3% 62.7%
Edu 8 11
42.1% 57.9%
Tota 89 115
43.6% 56.4%
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Table 4.2 shows some items that relate to students participation in religious
activities. The results show that the majority of students in all the specializations

scored negatively with the statements (71.6% and 56.4%). These results indicate that

the respondents are not very active in participating in religious activities and groups.

Table4.3
Students’ response to religious commitment (religious belief)
Item Specialization Like me Not like
me
Religion is especially important to me Law 43 13
because it answers many questions about 76.8% 23.2%
the meaning of life Econ 69 9
88.5% 11.5%
IRKHS 46 5
90.2% 9.8%
Edu 14 5
73.7% 26.3%
Total 172 32
84.3% 15.7%
My religious beliefs lie behind my whole Law 38 18
approach to life 67.9% 32.1%
Econ 61 17
78.2% 21.8%
IRKHS 31 20
60.8% 39.2%
Edu 13 6
68.4% 31.6%
Total 143 61
70.1% 29.9%
Religious beliefs influence all my Law 37 19
dedlingsin life. 66.1% 33.9%
Econ 69 9
88.5% 11.5%
IRKHS 34 17
66.7% 33.3%
Edu 14 5
73.7% 26.3%
Total 154 50

75.5% 24.5%
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The results in Table 4.3 show that the magjority of the respondents
acknowledge that religion is very important in their life. More precisely, Economics
students scored very high on al the items (88.5%, 78.2%, and 88.5%) followed by
IRKHS (90.2%, 60.8%, and 66.7%). However, an interesting finding is that students
in IRKHS did not score very high in al the items as compared to other specializations
even though students in IRKHS are expected to have higher level of religious

commitment as they are specializing in and taking more subjects of religion.

Table4.4
Overal Mean and Standard Deviation of respondents towards RCI
Variables N Minimum Maximum Mean Std.Deviation
RCI 235 12.0 40.0 28.44 5.87

Career Decision Making

The second hypothesis was that 1IUM students are highly confident in their career
decisions. Mean and frequency tables were run to test the hypothesis. The results
showed that the mean for CDS among students were 40.4 with a minimum value of 12
and a maximum value of 72, indicating that the students are confident in their career
decisions. Crosstabultaion tables were aso run to find the frequency and percentages

for the two subscales within the four Specializations. The results are shown in Table

4.6.
Table4.5
Overal Means and Standard Deviation of Respondents towards CDS
Variables N Minimum Maximum Mean Std.Deviation
CDS 235 18 72 40.4 10.24
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Certainty 235 2 8 6.0 13

Indecision 235 16 64 36.54 9.77

Career Certainty

Students’ specializations were crosstabulated against the career certainty subscale
items. Students’ specializations examined were Law, Economics, IRKHS and
Education. The results show that the percentage of students who responded positively
is higher than those who had responded negatively. This is across al the
Specializations and no major difference is seen. Specifically, more than 75% of Law
students reported that they were comfortable with their chosen career field. A
comparable majority (78.2%) of Economic students, (62.7%) of IRKHS, and 73.7% of

Education students al so were found to be certain about their selected career choice.

Table 4.6
Students’ response to Career Certainty subscale
Item Specialization Like me Not like me
| have decided on a career and feel Law 43 14
comfortable with it. | also know how to go 75.4% 24.6%
about implementing my choice. Econ 61 17
78.2% 21.8%
IRKHS 32 19
62.7% 37.3%
Edu 14 5
73.7% 26.3%
Total 150 55
73.2% 26.8%
I have decided on amajor and feel Law 41 16
comfortable with it. | also know how to go 71.9% 28.1%
about implementing my choice. Econ 65 13
83.3% 16.7%
IRKHS 43 8
84.3% 15.7%
Edu 18 1
94.7% 5.3%
Total 167 38
81.5% 18.5%
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In the case of comfort level of the chosen major, 94.7% of Education students
reported being comfortable with their chosen major. Furthermore, a comparable
majority of IRKHS students (84.3%), Economic students (83.3%), and Law students
(71.9%) were found to have similar response. This indicates that students in all the

Specializations are certain about their career choice and major choice.

Career Indecision

Table 4.7 shows the frequency of students’ responses to some of the items in the
indecision subscale across Specializations. For the purpose of clarification, items that
are similar are grouped together. Table 4.8 shows students’ responses towards their
need for knowledge about themselves. The results showed that majority of the
responses are positive. This indicates that students are in need of more guidance in
knowing about themselves and their interests. With respect to Specialization and
individual items, 63.2% of Law students agreed that they still needed skills to improve
their career choice. Similarly 52.6% of Economics students also had a similar need.
However, 52.6% of Education students and 51.0% of IRKHS disagreed with the
statement, indicating that both Education students and IRKHS students are already

equipped with the skillsthey need for their career choice.

Table4.7
Students’ response to Career Indecision subscale (knowledge about self)
Item Specialization Like me Not like me
If | had the skills or opportunity, | know | would be a Law 36 21
63.2% 36.8%
But this choice isreally not possible for me. | haven’t Econ 41 37
given much consideration to any other alternatives, 52.6% 47.4%
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however. IRKHS 25 26
49.0% 51.0%

Edu 9 10

47.4% 52.6%

Tota 111 94

54.1% 45.9%

Having to make a career decision bothers me. I'd like Law 28 29
to make a decision quickly and get it over with. | 49.1% 50.9%
wish | could take atest that would tell me what kind Econ 43 35
of career | should pursue. 55.1% 44.9%
IRKHS 28 23

54.9% 45.1%

Edu 12 7

63.2% 36.8%

Tota 111 94

54.1% 45.9%

I don’t know what my interests are. A few things Law 35 22
“turn me on” but I’m not certain that they are related 61.4% 38.6%
in any way to my career possibilities. Econ 41 37
52.6% 47.4%

IRKHS 32 19

62.7% 37.3%

Edu 11 8

57.9% 42.1%

Tota 119 86

58.0% 42.0%

In the case of need for more information about careers and world of work, the
results follow the same pattern as need for knowledge about self. Theresultsin Table
4.8 show that the majority of students in al the speciaizations showed positive
response in their need for information about occupations. However, an interesting
finding is that students in Law seem to have scored the highest (50.9%, 77.2%)
compared to students in IRKHS (49.0% and 70.6%). Another interesting finding is
that even though students in Education are already attached to schools and are school

teachers, they have aso scored high on some of the items (68.4% and 73.7%).

Table4.8
Students’ response to Career Indecision subscale (need for information)
Item Specialization Likeme Notlike me
| know what I’d like to major in, but I don’t know Law 29 28
what careersit can lead to that would satisfy me. 50.9% 49.1%
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Econ 35 43

44.9% 55.1%

IRKHS 25 26

49.0% 51.0%

Edu 10 9

52.6% 47.4%

Tota 99 106

48.3% 51.7%

| think I know what to major in, but | feel | need Law 41 16
some additional support for it as a choice for myself. 71.9% 28.1%
Econ 53 25

67.9% 32.1%

IRKHS 31 20

60.8% 39.2%

Edu 14 5

73.7% 26.3%

Tota 139 66

67.8% 32.2%

I need more information about what different Law 44 13
occupations are like before | can make a career 77.2% 22.8%
decision. Econ 47 31
60.3% 39.7%

IRKHS 36 15

70.6% 29.4%

Edu 13 6

68.4% 31.6%

Tota 140 65

68.3% 31.7%

Table 4.9 below shows student responses towards items that indicate their
indecision in choosing careers. The results showed that in al the specializations,
students responded negatively towards the items (62.9%, 64.4%, and 67.8%). Only
25.5% of IRKHS students are uncertain about their careers. A comparable minority of
29.5% of Economics students have similar results. However, there is a dlight
difference between both these two specializations and Education and Law (36.8% and

40.4% respectively). Thisdifferenceis seenin the other items aswell.

Table 4.9
Students’ response to Career Indecision subscale (feeling confused)
Item Specialization Likeme Not like me
I know | will have to go to work eventually, but none Law 24 33
of the careers | know about appeal to me. 42.1% 57.9%
Econ 28 50
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35.9% 64.1%

IRKHS 18 33

35.3% 64.7%

Edu 6 13

31.6% 68.4%

Tota 76 129

37.1% 62.9%

Until now, I haven’t given much thought to choosing a Law 20 37
career. | feel lost when I think about it because I haven’t 35.1% 64.9%
had many experiences in making decisions on my own Econ 31 47
and I don’t have enough information to make a career 39.7% 60.3%
decision right now IRKHS 13 38
25.5% 74.5%

Edu 9 10

47.4% 52.6%

Tota 73 132

35.6% 64.4%

| feel discouraged because everything about choosing Law 23 34
a career seems so uncertain; | feel discouraged so 40.4% 59.6%
much so that I’d like to put off making a decision for Econ 23 55
the time being. 29.5% 70.5%
IRKHS 13 38

25.5% 74.5%

Edu 7 12

36.8% 63.2%

Total 66 139

32.2% 67.8%

Nationality And Specialization Differences Among Participants

To determine whether there is any difference between the nationality of students, their
specialization and their level of confidence in career decision-making and religious
commitment, a factorialk MANOVA was conducted consisting of two factors:
nationality and specialization. The dependent variables tested in the MANOVA were

scores on the CDS and RCI. The results are presented in Table 4.10

Table4.10
Summary of Factorial MANOVA’s scores on CDS and RCI
Wilks’A Approx.F P
Nationality effects  .944 6.741 .001
Speciaization .970 1.164 324

effects
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Nationality and 979 .805 .566
Specialization

Result of the MANOVA on the score on CDS and RCI revealed that there was
a significant multivariate effects of nationality (Wilkis’ A = .944, F = 6.741, p =.001).
The multivariate effect of specialization ( Wilkis’A = .970, F = 1.164, p =.324) was
not significant. The multivariate interactive effects between nationality and
specialization were not significant (Wilkis’A = .979, F = .805, p =.566).
Methodologically, given the presence of multivariate nationality and specialization,
the application of Univariate analysis was in order. Hence, Univariate analysis was
conducted to explore if there was a significant difference in participants’ responses
towards CDS and RCI according to nationality and specialization.
Certainty subscale
The results for Univariate F-test indicated that there is no significant difference
between specialization and certainty subscale F (3,227) = .677, p = 0.567. However,
the test also indicated that there is a statistically significant difference between main
effect of nationality and certainty subscale, F (1,227) = 4.156, p =0.043. The means

and standard deviations of scores for certainty subscale are presented in Table 4.11.

Table4.11
Mean scores for nationality and specialization for certainty subscale
Law Econ IRKHS Edu Total
International M 3.2 3.166 3.2 3.3 3.2
SD .59 .86 .67 .62 74
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N 10 33 14 12 69
Local M 29 312 2.8 31 3.0
SD .67 .68 .53 .62 .64
N 62 45 38 21 166
Total 2.9 31 2.9 31
72 78 52 33

The results show the mean for international students (M = 3.2) is higher than
the mean for local (M = 3.0). Thus scores on the certainty subscale for CDS are
significantly and substantially associated with nationality.  More precisealy,
international students scored higher than the local students on the certainty scale on
CDS. However, there is no significant difference in the mean scores among the
specializations of Law, Economics, IRKHS and Education (M=2.9, M=3.1, M=2.9,

M=3.1 respectively).

Indecision

The F — test for the main effect of nationality was statistically very significant; F
(1,227) = 12.469, Ms = 4.373, p = 0.001 (table). On the other hand, the F-test for the
main effect of specialization was not significant, F (3,227) = .805, p= .492. The

results are shown in Table 4.12.

Table 4.12
Univarite F-Test for Indecision subscale

Df Mean Square E Sig.
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Nationality 1 4.373 12.469 .001
227 351

Specialization 3 .282 .805 492
227 351

The means and standard deviation of the scores on the indecision sub scale of

the CDS are presented in Table 4.13.

Table 4.13
Mean scores for nationality and specialization for indecision
Law Econ IRKHS Edu Total
International M 23 2.0 19 19 2.03
SD .52 .75 512 519 .64
N 10 33 14 12 69
Local M 24 25 24 23 24
SD .64 46 57 .56 57
N 62 45 38 21 166
Total 23 2.2 23 21
72 78 52 33

133



[TUM Journa of Educational Studies, 1:1 (2013) 98 - 149
Copyright © 1IUM Press

The result shows that the mean score for local students (2.4) is higher than the
mean scores for international students (2.03). This shows that international students
are more confident with regards to their career choice compared to local students. The

results do not show any difference between the specializations.

Religious Commitment

The mean and standard deviations of the scores on the RCI are presented in Table
4.14. The F-test for the main effect of nationality was not significant; F (1,227) =
335, p = 0.563. Similarly, the results showed that the main effect of specialization

was also not significant, F (3,227) = 1.485, p = 0.219. The results are shown in the

table below.
Table 4.14
Univariate F-test for Religious Commitment
df Mean Square E Sig.
Nationality 1 154 335 .563
227 460
Specialization 3 .682 1.485 219
227 460

The result of the mean scores shows that the mean score for both local (3.6)
and international students (3.6) is high with no difference between the groups. This

indicates that the respondents have high levels of religious commitment regardless of

134



[TUM Journa of Educational Studies, 1:1 (2013) 98 - 149

Copyright © 1IUM Press

their nationality. Similarly, there is not much difference in the mean scores for the
specialization of Law, Economics, IRKHS and Education (M=3.6, M=3.7, M=3.4,

M=3.6 respectively).

Table 4.15
Mean scores for Nationality and Specialization on RCI

Law Econ IRKHS Edu Total
International M 3.6 3.6 32 38 3.6
SD 42 52 A4 517 51
N 10 33 14 12 69
Local M 3.6 3.7 35 3.6 3.6
SD .99 44 .53 .64 .73
N 62 45 38 21 166
Total 3.6 3.7 34 3.6
72 78 52 33

Grade Level Differences among Participants

A one-way anaysis of variance (ANOVA) was conducted to evaluate the differences
in CDS overall score and its subscales and RCI between the different levels of study.
The results show that respondents in the four levels of study did not differ in their
reported RCI, F (3,231) = 0.349, p = .790 and in the certainty subscale, F (3,231) =
1.12, p = 0.342. On the other hand, the results also showed that there is a significant
difference among the four levels in both CDS overal score, F (3,231) = 3.178, p =
0.025; and also for indecision subscale, F (3,231) = 2.954, p = 0.03. Tukey post-hoc
comparisons of the four groups on the CDS indicate that the level 3 respondents (M =
2.4, 95% CI [2.24, 2.47]) gave significantly higher ratings than level four respondents

on CDS (M = 2.08, 95% CI [1.93, 2.23]), p = .030. Similarly, level 3 respondents (M
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= 2.3, 95% CI [2.27, 2.5]) dso gave significantly higher rating than level four
respondents on Indecision Scale (M = 2.1, 95% CI [1.9, 2.2]), p = 0.042. The results
are shown in the Table below.

Table 4.16

Univariate Analysis of Variance test between student’s level of education,
and, RCI and CDS

variables Sum of Mean
Squares  df Square E Sig.
cbs Between 300 3 1001 3178 .05
Groups
Within Groups 7272 231 315
Total 7570 234
Certanty  Between 1537 3 512 1120 342
Groups
Within Groups 105.650 231 457
Totd 107.187 234

Indecision  Between 3930 3 1.077 2054 .033

Groups
Within Groups 84.217 231 .365
Tota 87.447 234
RCl Between 482 3 161 349 790
Groups
Within Groups 106.468 231 461
Tota 106.951 234

Gender Differences among Participants

The results of Independent Samples T-test to analyze the differences among females
and males on both the scales showed that there is no significant difference between the
males and females and the CDS overall score, 1(233) = -1.513, p =0.13. However,

there was a dtatistically significant difference between males and females on the
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Certainty subscale, t (233) = 2.01, p = 0.045. For the Indecision subscale and RCI, no

significant difference was found.

Table4.17
T-Test scores for gender
t of Sig.(2-tailed)
CDS -1.513 233 A3
Certainty 201 233 .045
Indecision -1.3 233 19
RCI 43 232 .668

The mean scores for gender showed that males scored higher than females on
the certainty subscale (M=3.2 and M=2.3 respectively). There was no difference

between males and femal es on the other scales.

Table 4.18
Mean scores for gender with CDS and RCI

Male Femae Both
CDS 2.2 2.3 2.2

.55 57 57

60 175 235
Certainty 3.2 2.9 3.0

.61 .68 67
Indecision 21 2.3 2.2

.61 .61 .61
RCI 36 3.6 3.6

55 72 .68

Relationship between Religious Commitment and Career Decision Making
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The sixth hypothesis was that there is a positive correlation between confidence in

career decisions and religious commitment. Bivariate correlations were conducted to

test the hypothesis.
Table4.19
Correlation coefficients of CDS and RCI
CDS Certainty Indecision RCI
CDS 1
Certainty -.408(**) 1
Indecision .992(**) -.289(**) 1
RCI .046 225(**) .079 1

Note: CDS = Career Decision Scale; RCl= Religious Commitment Inventory
** Correlation is significant at the 0.01 level

Table 4.19 shows the relationships between the overall scores and subscales.
The intercorrelations for the CDS subscales were highly significant at p<.01. The
certainty subscales correlated negatively with indecision (r=-2.89). CDS correlated
significantly at p<.01 with indecision at (r=.992) and negatively with certainty
subscale at p<.01 (r=-.408).

Results on correlations between CDS subscales and RCI showed a small yet
significant relationship between CDS and RCI. The RCI correlates significantly
(p<.05) with CDS certainty subscale score (r=.225). However, there was no
significant relationship between RCI and CDS overall score and neither with CDS

indecision subscal e score.

DISCUSSION AND CONCLUSION
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The main hypotheses for the current study were: (a) the degree of religious
commitment among students in [TUM is high, (b) the level of confidence in career
decision making among [IUM students is high, and (c) there is a positive correlation
between confidence in career decisions and religious commitment. The results of the
study found that students in IITUM have high levels of religious commitment. Further
analysis showed that the religious commitment is higher on persona beliefs and
practices rather than contribution and participation in religious activities. The results
showed no major difference between the specializations. The results also found that
majority of students are comfortable with their career and major choice, but still lack
knowledge about self and the world of work. Further analysis showed that males are
more certain about their career choice compared to females, and International students
are more decided in their career choice and major compared to local students. Results
of correlation found that there is no statistically significant relationship between the
overall CDS scores and RCI. However, there was a significant relationship between

Certainty subscale and RCI.

The goal of the current study was to examine the relationship between religious
commitment and career decision making among International Islamic University
Malaysia students. In line with the first hypothesis, descriptive analysis showed that
[TUM students have a high level of religious commitment. Thus, the first hypothesis
is supported. This is consistent with the findings of Syed Sohail Imam (2009) who
found that undergraduate students of International Islamic University Malaysia
reported an adequate level of spiritual well-being including both religious and
existential well-being. Subsequent analysis of frequency distributions of students in

each specialization towards individual items on the scales indicated that there are
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differences among the students’ responses towards individual items where they scored
higher on personal beliefs and lower on participation in religious activities. This is
consistent with the findings of Rashid (2004) that Muslims had higher scores in
religious behaviors, intrinsic orientation and extrinsic-persona orientation and lower
scores in extrinsic-social orientation.

Another interesting finding was that students in IRKHS did not score much
differently than students in other specializations, especially Economics students and
Education students had scores higher. However, students in IRKHS are expected to
have high religious commitment asthey arein areligious field and take more religious
subjects. A possible cause for this finding can be because the majority of respondents
in IRKHS consist of students majoring in Human Science. And even though it is
compulsory for them to take a minority in Islamic Revealed Knowledge, it is not
necessary that they are inclined towards religious commitment.

The results also showed that IITUM students have a moderate confidence in
career decision making. Thus, the second hypothesis is partialy supported. Further
analysis using crosstabulations showed that the mgjority of students are in need
ofmore information about their careers and the world of work. This result is
consistent with the findings of Gaffner and Hazler (2002) who found a correlation
between the level of indecisiveness and the level of career readiness, the amount of
occupational information received, and the amount of difficulty in decision-making.
This finding supports trait and factor theory in which the theory proposes that for an
individual to make a good career choice, it is essential that he or she must first
understand himself or herself, then the world of work and then match both to find a

good fit (Arthur, et a. 1993). Donald Super in his lifespan theory also suggests that
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clients have a better chance of making optimal decisions when they are most aware of
the working world and themselves. (Zunker, 2006).

In examining differences between international and local students on level of
religious commitment, the results also showed that there is no significant difference
between local students and international students with regards to religious
commitment. Thisis contradictory to the findings of Houtouin (2005) who found that
local students have high religiosity compared to internationa students who reported
average on religiosity.

An analysis on gender differences indicated that there are significant
differences between males and females on Career Decision Scale. It was found that
mal e students scored higher on Certainty subscale than female students. These results
are consistent with the findings of Zhou and Santos (2007). On the other hand, the
results are contradictory to the results of Landry (2006) who found that females are
more certain than males and had higher career satisfaction. The results showed no
significant difference for gender on the Religious Commitment Inventory. This is
consistent with the finding of Rashid (2004) in that males and females did not differ in
their intrinsic or extrinsic religiosity. The current study also contradicts the results of
Syed Sohail Imam (2009) in which the results showed that female students excelled
their male counterparts significantly on the three measures of spiritual well being,
religious well-being, and existential well-being.

Grade level differences were also found between students in terms of year in
university. Students in third year reported more career indecision than students in
fourth year. This supports the findings of Landry (2006) who found that seniors were
more certain in their careers. However, no difference was found between students in

other levels of study. This may indicate that students in their first two years at the
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university do not think about their careers and only start to think when they are in the
third year of their studies. In addition, when they reach fourth year, they are clearer
about what they want in their career.

Finally, the results of the current study did not show any significant
relationship between CDS and RCI as opposed to what was predicted in the
hypothesis. This contradicts what researchers such as Royce-Davis and Stewart
(2000) and Constantine, et a (2006) say. However, it is consistent with the findings
of Duffy (2006a) who found that the correlations of God support and religious
community support to career decision self efficacy were especially small. The results
showed a significant, positive relationship between career certainty subscale and
religious commitment. This may indicate that having a high level of religious
commitment may increase students’ certainty in their career decision, but not
necessarily have any influence on their career indecision. Thisislikely because as the
university is an Islamic university with its teachings based on Islam, the students are
expected to have higher religious commitment. Assuch, it is not surprising that these

students will also have avery high level of career decision making.

The discussion of limitation of study gives rise to suggestions for future
research in the field. First of al, it is recommended that further exploration be
completed to understand the role of religion in a person’s career process. Though the
current study explored religious commitment as a whole, a number of variables should
be investigated, including intrinsic and extrinsic orientation. Similarly, future

research can also investigate how religion may affect career decision self efficacy.
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Additionally, studies can also be conducted with different age groups, and different
religious backgrounds.

Research could aso explore potential mediators and moderators, which
connect religious commitment and career decision making. Furthermore, the outcome
of the relationship can aso be investigated by including a third variable such as
academic performance or stress level. Finally, research could also be conducted to
investigate how religion may relate to an individual’s career interests, work values,

and goals.
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